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A Model Approach to Managing the Quality of Learning and Development 
Introduction
The model approach has been designed to support quality in police service training and learning, whether at centre, department/unit or individual course level.  The aim is to ensure that systems are in place to support continuous quality improvement of police training which will in turn improve the service to the public.
The principal focus of the model approach is therefore the strategies, systems, policies and procedures which underpin the design and delivery of training and learning.

The model approach provides a set of criteria against which training and learning provider’s systems can be compared and/or assessed.

It does not provide a set of prescriptive standards but establishes the systems, strategies, policies and procedures that should be in place to ensure the provision of quality training and learning on a continuous basis.

Use of the model approach will complement other quality assurance activity being undertaken, for example, use of the EFQM model.  A section cross referencing the model approach to other frameworks has been included to support this situation.

The implementation of the model approach will also be complementary to any accreditation process that might be required to provide official recognition of a training and learning product or service against prescribed criteria, for example by a University or Awarding Body.

Application of the Model Approach
The model approach has been designed for use in the police service training and learning environment.
The model approach underpins the Centrex Quality Approval Scheme offered to police force training centres, departments and individual courses.  Over time the scheme has been established as a proven method of ensuring that training is subject to rigorous scrutiny thus securing continuous improvement.  One customer of the scheme remarked:

“It is a benchmark that we never had before.  Previously there were 43 different standards and possibly a few more.  Standards are available from external bodies but the QAS has provided a police specific, acceptable standard against which we can be measured.”
However, if desired, it is designed to be implemented independently of the scheme, with the same aim of quality improvement in mind.

Centrex uses the model approach internally to support the implementation of its “Internal Quality Assurance and Evaluation Strategy” with the aim of ensuring the quality of Centrex products and services on a continuous basis.

In fact the model approach can be used by any training and learning organisation to develop an integrated quality assurance system.  It is designed to be used, developed or adapted to the requirements of an organisation’s tradition, culture or decision making process.  The model approach covers all aspects of work conducted by a training and learning organisation from management structure to learner experience.  It can be used to:

· Engender a culture of quality assurance in an organisation.
· Ensure a common approach to quality assurance across different organisational structures.
· Compare existing practices with a given framework.
· Conduct partial or full self-assessment.
· Review implementation of specific policies and procedures, for example a Race and Diversity Strategy.
· Identify the need for new policies and procedures.
· Confirm that policies in operation reflect good practice elsewhere in the training and learning sector.
Application of the Model Approach to the collaborative provision of training and learning products and services

There is considerable support for the idea of investigating the benefits of collaboration in the field of training and learning within the police service.
“Subsequently, the National Project team has formulated nineteen ‘Options for Change’ based on the AFIs identified by forces.  These options seek to actively encourage collaboration amongst forces, whilst at the same time ensuring that developments are context specific to particular forces and regions.”

(Options for Change ACPO/APA – National Project for ‘Best Value’ in Police Training 2002.)

This leads to the question – can the model approach be applied to a collaborative initiative?
Basically, yes – such initiatives should as a matter of course have regard to the quality assurance principles which are common to all types of provision, whether collaborative or not.

It might be argued that there is also a need for a number of additional principles and that certain policy implications may need clarification or greater emphasis.  The suggested additional principles are:
· Collaborative arrangements, wherever and however organised should widen learning opportunities without prejudice to the quality of what is offered to the learner.

· The arrangements for assuring the quality and standards should be as rigorous, secure and open to scrutiny as those for products and services provided wholly within the responsibility of a single institution.

Appendix 1 considers the policy implications of the model approach and whether they need clarification, elaboration or increased emphasis to underpin the collaborative provision of training and learning products and services.
Cross-reference to other frameworks
Cross referencing has been included for two purposes.  Firstly to documents, for example ‘Models for Learning and Development in the Police Service’, where there might be useful information and templates which can be used directly or with amendment.

Secondly to other frameworks, for example HMIC Training Protocols, to illustrate how work undertaken to meet the model approach might also contribute to meeting in part or in total aspects of these other frameworks.  
Certain frameworks are not numbered or coded.  To enable cross referencing to take place a simple system has been used as described below.

Frameworks considered:

1.
Common Inspection Framework (CIF)
-
as used by the Adult Learning Inspectorate
-
to support the cross-referencing process – under each of the 7 questions within the CIF the points of evaluation have been numbered in the order as listed.

http://docs.ali.gov.uk/publications/CIF-FINAL.pdf
2.
The European Code of Police Ethics (ECPE)

-
the model approach has been cross-referenced against each of the points listed under each section of the Code.  The code is however of general relevance as indicated by the following statement:

“This is of particular importance to police recruits, who need to know from the outset the core values that should define and govern their work.  The mention of police recruits is a reminder of how important codes are for police training.  Without some such objective reference for standards and values, the trainer’s task is made doubly difficult.  Both the origin and authority of standards have to be argued for, with the risk that they are seen as merely local and the creation of no one but the trainer.  It should be added that a police code of ethics has merit at all levels of training”

http://www.coe.int/T/E/Legal_affairs/Legal_co-operation/Police_and_internal_security/Documents/Rec(2001)10%20European%20Code%20of%20Police%20Ethics.asp
3.
Her Majesty’s Inspectorate of Constabulary – Inspection Protocol for Training

-
To support the cross-referencing process – the protocols have been coded in the order presented, for example:

A
Leadership

A1
Who has responsibility for the training portfolio and who is accountable for performance in respect of its delivery?

http://www.homeoffice.gov.uk/hmic/training.pdf
4.
The EFQM Excellence Model

-
the model approach has been cross-referenced against the sub-criteria contained under each criterion of the EFQM Excellence Model.

http://www.quality-foundation.co.uk/OX_description.htm
5.
Models for Learning and Development in the Police Service

-
(a reference guide for training managers and practitioners)

-
the model approach has been cross-referenced against the document by sub-section, group of sub-sections or chapter and appendices depending on significance of content.  Chapter 8 provides a case study of the application of the various pro-formas provided.

6.
Investors in People (IIP):

Investors in People is the National Standard which sets out a level of good practice for training and development of people to achieve business goals.

The Standard provides a national framework for improving business performance and competitiveness, through a planned approach to setting and communicating business objectives and developing people to meet theses objectives.

In this light Investors in People is more likely to apply to the whole force and the training function will be one aspect of supporting the achievement of the Standard.  The framework has been mapped in accordance with this situation.

The model approach has been mapped against the indicators under each IIP principle.  The mapping took place prior to the expected review of IIP in September 2004.

http://www.iipuk.co.uk/IIP/Internet/default.htm
7.
Best Value in Police Training (BVPT):

The model approach has been mapped against the 19 Options/Foundations for Change.  
Collaboration was not singled out as a Foundation for Change but the expectation was that it would be posed as an on-going question “To collaborate on what?” An indication of possible areas for collaboration has been provided.

Foundation for Change 14 has been covered under the previous section of mapping – against IIP principles and indicators.
8.
The Quality Assurance Agency for Higher Education

(Code of practice for the assurance of academic quality and standards in higher education.)

The code is intended to help higher education institutions to meet their responsibilities for the assurance of academic standards and quality, by providing a framework within which they can consider the effectiveness of their individual approaches to a range of activities.

There are a number of principles that appear throughout the sections of the code.  The model approach has been mapped against these general principles (QAAP).  The principles are listed below for information and given a letter code to facilitate the cross-referencing.

A
A clear definition of responsibilities.
B
Consistent application of policies and practices that are underpinned by principles of fairness and equality of opportunity.

C
The availability of clear and accessible information.
D
The competence of staff.
E
Monitoring and review of policy, procedures and practice.
http://www.qaa.ac.uk/
The Structure of the Model Approach
The framework is divided into four parts:
A.
Organisational context:

This part examines the organisational context within which the training and learning is located – how the centre, department or course team is structured – how it relates to the force organisational structure – outlining its overall strategies, systems, policies and procedures.

B.
Design:

This part examines all aspects of the design of training and learning products and services from needs analysis to evaluation.

C.
Delivery:

This part examines the delivery of training and learning and how it is monitored.

D.
Assessment of Learning and Development:

This part examines the approach taken to the assessment of learning and development including the validation of assessment design and the verification of assessment results.

Principles:
The following section outlines the principles on which the model approach is based, listed under each of the four parts.  The principles should provide the values and concepts that underpin a training and learning organisations policies and procedures.  Each principle is cross referenced to the policy implications which provide the detail of the framework.  
Quality assurance involves a range of inter-related activities so there are some elements of overlap between the component parts of the framework.
Policy Implications:
Following this is the detail of the model approach.  Under each of the four parts are listed a set of policy implications.  The policy implications outline the systems and policies an organisation requires to fulfil the principles.  It is important to note that the policy implications may in reality relate to more than one principle.  
The policy implications have been detailed under the following headings to explain what is required in each situation.

· Centre application

· Unit/department application

· Course application.
Commentary:

A commentary has been included to outline specific details and to provide links to other key factors, for example relevant government documents.
Validation Visit:

Suggestions as to what might be considered during a validation visit under the Centrex Quality Approval Scheme have also been included but equally the suggestions could be used during a self assessment activity.

Cross-referencing to other frameworks:

The final column cross-references aspects of the model approach with other significant frameworks, for example the Common Inspection Framework used by the Adult Learning Inspectorate.

Guidance Notes:
It is the intention to develop and issue guidance notes on aspects of the model approach.

Principles underpinning the Model Approach
A
Organisational Context

	Principle:
	Policy Implication:

	Appropriate management systems, policies and procedures are in place to ensure the production and delivery of quality training and learning products and services; and to support the achievement of the other principles.
	A1 A2 A3 A5 A6 A7 A9

B4

	Learners, customers and staff are participants in the organisation and have entitlements and responsibilities that are clearly and publicly defined, respected and supported.
	A1 A6

	Customers are entitled to accurate, relevant information about training and learning products and services that enable choice, resource planning and offer value for money.
	A4

D4

	Staff are entitled to an organisation that values and acknowledges professionalism and provides access to relevant training and learning and development opportunities in a fair manner with a commitment to equality of opportunity and respect for diversity.
	A6 A8


B
Design

	Principle:
	Policy Implication:

	Design of training and learning events should achieve desired learning outcomes, in an efficient, professional and cost effective manner.
	B1 B2 B3 B4 B5 B6

A5 A6

	Training and learning products and services should have academic and professional currency and conform to Association of Chief Police Officers (ACPO) and Home office guidelines where appropriate.
	B2 B3 B5 B6

	Links between aims, objectives and delivery methods for training and learning events, and the criteria and modes of assessment should be explicit.
	B2 B3 B4

	Training and learning products and services should undergo regular monitoring, review and evaluation to inform potential developments.
	B2 B3 B4 B5 B6


C
Delivery

	Principle:
	Policy Implication:

	Delivery of training and learning events should achieve desired learning outcomes, in an efficient, professional and cost effective manner.
	C1 C2 C4 C5 C6 C7
A5 A6
B4

	Learning is a partnership between training and learning providers and learners.  Both groups should be involved in developing good practice in training, learning and assessment.
	C6

	Clear information about training and learning events, aims, learning objectives/outcomes, methods and assessment criteria should be given to learners and customers.
	A4

D4

	Organisations should ensure that detailed, up to date records of learner progress are kept.  Learners should receive prompt and helpful feedback about their performance and progress in relation to assessment criteria.
	C9 C10

	Training and leaning events and the impact of the organisational polices and procedures should be monitored, reviewed and evaluated to inform potential developments.
	C1 C2 C4 C5 C6 C7
A5 A6

	Learners are entitled to a training and learning environment, which supports the achievement of learning outcomes with competent, informed staff and adequate facilities.
	C3 C4 C5 C8


D
Assessment of Learning and Development
	Principle:
	Policy Implication:

	Fair, valid, reliable and appropriate assessment.
	D1 D2 D3 A5 A6
B4

	Learners, staff, customers and external assessors should be provided with clear, accurate information about assessment (rules, regulations and criteria) in advance.
	D4

	Organisations should ensure that detailed, up to date records of learner assessment are kept.  Learners should receive prompt and helpful feedback about their performance and progress in relation to assessment criteria.
	D5

	Problems that arise with assessment and learner/staff welfare are dealt with thoroughly and fairly.
	D6


A
ORGANISATIONAL CONTEXT
A1
Clearly defined management structure with roles and responsibilities for all staff.

A2
Business plans with SMART(ER) aims and objectives.

A3
Budget arrangements.

A4
Training and Learning products and services listed in a published prospectus including details of: aims, objectives, training methods, timings, assessment methods, target population, cost, resources required by learners, application procedure, qualification(s) awarded or contributed towards.

A5
Quality Assurance and Evaluation Strategy.


A5.1 Quality Assurance Strategy


A5.2 Evaluation Strategy

A6
Race & Diversity Strategy including Equal Opportunities, Community and Race Relations and Human Rights.

A7
Health and Safety Policies.

A8
Staff appointment, induction and development systems.

A9
Meeting structure with clearly defined terms of reference, membership, reporting links, within the organisation and to external organisations, where appropriate.

A10
Grievance Procedure/Resolution Procedure/Fairness at work.

	A. 
ORGANISATIONAL CONTEXT

	A1.
Clearly defined management structures with roles and responsibilities for all staff

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clearly defined management structure for the whole training and learning centre.

· An explanation of how the training and learning centre management structure links to the management structure of the force.

· Roles and responsibilities defined for all role types within the centre.
	· A clearly defined management structure for the department(s).

· An explanation of how the department management structure links to the management structure of the training and learning centre/ and/or force.

· Roles and responsibilities are defined for all role types within the department.
	· A clearly defined role structure for the course eg course manager, deliverers.
· A clearly defined management structure for the department in which the course is located.

· Roles and responsibilities are defined for all roles related to the course.
	· Roles and responsibilities of all staff should wherever possible be defined by using the Integrated Competency Framework.
(Skills for Justice www.skillsforjustice.com)

· An explanation of the roles and responsibilities in relation to the ratification, monitoring and review of policies and procedures should be included, eg monitoring of policies and procedures re diversity.
· An explanation of the roles and responsibilities in relation to the active promotion of equality of opportunity and good race relations should be included, indicating also how the National Learning Requirement for Race and Diversity has been considered.

· Administrative roles should also be included in this section.
	CIF 3.1, 5.2, 7.1  

HMIC P A1 B3 C1

EFQM 1b 1d 2d 3a

IIP 1 5 8

BVPT 1 4 17

QAAP A C D E 

	SUPPORTING EVIDENCE
	· Organisational chart for the training and learning centre.

· Specifications for roles and responsibilities for a sample of job types across departments.
	· Organisation chart for the department and depending on structure for the centre/force.

· Specifications for roles and responsibilities for each type of job within the department.
	· Organisational structure for the course, including guest speakers.

· Organisation chart for the department in which the course is located.

· Roles and responsibilities are specified for all roles related to the course.
	VALIDATION VISIT
	

	
	
	
	
	· All staff should be familiar with the relevant organisational structure and their own roles and responsibilities, and those of their immediate colleagues.
	


	A. 
ORGANISATIONAL CONTEXT

	A2.
Business Plans with SMART(ER) aims and objectives

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre business plan with SMART(ER) aims and objectives.

· How the centre business plan supports the achievement of the Force Training Strategy via the Force Training Plan.

· A centre Annual Report which measures achievement of the Centre Business Plan.

· The centre communication strategy which enables all staff to be aware of the aims and objectives outlined in the Business Plan.
	· A departmental business plan with SMART(ER) aims and objectives.

· How the departmental business plan supports the achievement of the Force Training Strategy via the Force Training Plan.

· A departmental Annual Report which measures achievement of the Departmental Business Plan.

· The department communication strategy which enables all staff to be aware of the aims and objectives outlined in the Business Plan.
	· A business plan for the course with SMART(ER) aims and objectives.

· How the course business plan supports the achievement of the Force Training Strategy via the Force Training Plan.

· An Annual Report on the course measuring achievement of the business plan for the course.

· The communication strategy which enables all course team members to be aware of the aims and objectives of the course business plan and how they relate to those contained in the department/centre plan.
	· Awareness of Home Office Circular 18/2002 – “Promoting effective performance through the Training Plan”.

· Awareness of Home Office Circular 053/2003 – “Force Training Plans”.

· SMART(ER): Specific/ Measurable/Achievable/Realistic/ Timed/Evaluated/ Reviewed

· One aspect of the business plan should consider the active promotion of equality of opportunity and good race relations, and also indicate how the National Learning Requirement for Race and Diversity has been considered.
· Possible investigation of collaborative training provision.
	CIF 3.1, 3.2, 5.2, 7.1, 7.5 

ECPE Points:  26, 27, 28, 29, 30

HMIC P A2 A4 A8 B1 B3 B4 B5 B6 C2 D1 E1 E6 F1

EFQM 2a 2c 2d 2e 3a 9a 9b

MLDPS 1.10 2.1 2.2 2.3 2.4 Figure 6 and 7 Chapter 3 Chapter5

IIP 1 4 5 6

BVPT 2 3(Templates) 4 5 9 10 11 12 13 15 17 18 “Collaboration”

QAAP C E 

	SUPPORTING EVIDENCE
	· Force Training Strategy.

· Force Training Plan.

· Centre Business Plan.

· Centre Annual Report.
	· Force Training Strategy.

· Force Training Plan.

· Departmental Business Plan.

· Departmental Annual Report.
	· Force Training Strategy.

· Force Training Plan.

· Business Plan for courses.

· Annual Report on Course.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the relationship between the various levels of planning eg how the department plan contributes to the achievement of the Force Training Plan.

· All staff are aware of how their work contributes to the achievement of the relevant business plans.
	


	A. 
ORGANISATIONAL CONTEXT

	A3.
Budget arrangements

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· An explanation of the budgeting system for the funding of the centre’s activity.

· An explanation of the monitoring processes in place for the centre’s income and expenditure.

· What systems are in place to deal with training and learning contingencies?

	· An explanation of the budgeting system for the funding of the department’s activity.

· An explanation of the monitoring processes in place for the department’s income and expenditure.

· What systems are in place to deal with training and learning contingencies?
	· An explanation of the budgeting system for the funding of the course.

· An explanation of the monitoring process in place re income and expenditure related to the course.

· What system is in place to deal with training and learning contingencies?
	· Awareness and deployment of the ‘National Costing Model for Training’.
	CIF 3.1, 3.2, 7.5 

HMIC P A8 B3 B4 D1 D2

EFQM 4b

MLDPS 3.7

IIP 1

BVPT 9 10 17 19

	SUPPORTING EVIDENCE
	· The budget arrangements for the current financial year.

· How routine monitoring is recorded for audit purposes.
	· The budget arrangement for the current financial year.

· How routine monitoring is recorded for audit purposes.
	· The budget arrangement for the current financial year.

· How routine monitoring is recorded for audit purposes.
	VALIDATION VISIT
	

	
	
	
	
	· Managers are able to confirm the budget systems in place for the centre/department/course.

· All staff are aware of the financial implications of their work and the monitoring systems in place regarding the task(s)/role(s) they are involved with.

	


	A. 
ORGANISATIONAL CONTEXT

	A4.
Training and learning products and services listed in a published prospectus including details of:
aims, objectives, training and learning methods, timings, assessment methods, target population, costs, resources required by learners, application procedure, qualification(s) awarded or contributed towards

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· Centre Prospectus – products, aims, objectives, training and learning methods, timings, assessment method, target population, cost, resources required by learners, application procedure, qualifications. achieved

· Explanation of how the prospectus is published and communicated to the relevant audience.

· Explanation of how the prospectus is managed and maintained.
	· Department Prospectus – products, aims, objectives, training and learning methods, timings, assessment methods, target population, cost, resources required by learners, application procedure, qualifications achieved.
· Explanation of how the prospectus is published and communicated to the relevant audience.

· Explanation of how the prospectus is managed and maintained.
	· Course description – title, aims, objectives, training and learning methods, timings, assessment methods, target population, cost, resources required by learners, application procedure, qualifications achieved.
· Explanation of how the course description is published and communicated to the relevant audience.

· Explanation of how the course description is managed including version controlled.
	· Prospectus may be published in a variety of formats.

· Marketing materials may not be as detailed as the content included in the prospectus.
	CIF 5.1, 5.2, 6.1 

HMIC P B1

EFQM 5d

IIP 1 2

BVPT 2

QAAP C

	SUPPORTING EVIDENCE
	· A sample from the centre’s prospectus.
	· A copy of the department’s prospectus.
	· A copy of the course description.
	VALIDATION VISIT
	

	
	
	
	
	· Examination of electronic version if relevant.

· Learners confirm the accessibility of the prospectus and that it meets their needs in terms of the level and nature of detail.
	


	A. 
ORGANISATIONAL CONTEXT

	A5.
Quality Assurance and Evaluation Strategy


A5.1 Quality Assurance Strategy

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A quality assurance strategy for the centre, which links all separate policies and procedures related to the training and learning provided by the centre.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.

· How the strategy is communicated to all staff within the centre.
	· A departmental quality assurance strategy, which links all separate policies and procedures related to the training and learning provided by the department.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.

· How the strategy is communicated to all staff in the department.
	· A quality assurance strategy for the course, which links all separate policies and procedures related to the course.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.

· How the strategy is communicated to all staff involved with the course.
	· The policy implication considers how the various strands of quality assurance are brought together to give an overall picture of quality assurance regarding the centre/department/course.  This may include the use of other quality assurance systems eg EFQM.
· Within the strategy it should be explained how it is ensured that equality of opportunity and good race relations are actively promoted and that the National Learning Requirement for Race and Diversity has been considered.

· Detailed policies will be examined under later sections.

· How the centre/departmental/course quality assurance strategy links to the force evaluation strategy (if one exists) – alternatively it may define an evaluation strategy.  See also A5.2
	CIF 1.1, 1.2, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1, 7.1, 7.2, 7.5

ECPE point 30

HMIC P A3 B3 D7 E3 E6 F1 F2

EFQM 2a 2b 5a 5b

MLDPS 1.7 Chapters 3/4/5/6 Pro-formas A B C D E F G H 

IIP 1 4 9 10 11 12

BVPT 2 3 8 11 13 17 18 

QAAP B C E 

	SUPPORTING EVIDENCE
	· Copy of the centre quality assurance strategy.

· Evidence of the application of the strategy across all units in the centre.
· Evidence of reviewing the strategy, for example included in the annual report.
	· Copy of the departmental quality assurance strategy.

· Evidence of the application of the strategy to all products in the department.
· Evidence of reviewing the strategy, for example a section included in the annual report.

	· Copy of the quality assurance strategy for the course.

· Evidence of the application of the strategy to the course.
· Evidence of reviewing the strategy, for example a section included in the annual report.
	VALIDATION VISIT
	

	
	
	
	
	· Managers confirm the overall aim of the strategy and the impact it is having on the centre/department/course.

· Staff are aware of the strategy, its aims, and how they make a contribution to its achievements.
	


	A. 
ORGANISATIONAL CONTEXT

	A5.
Quality Assurance and Evaluation Strategy

       
A5.2 Evaluation Strategy

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The force evaluation strategy relating to the work of the Training and learning Centre.

· How the centre contributes to the achievement of the force strategy.

If a Force strategy does not exist:

· The centre evaluation strategy.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.
	· The force evaluation strategy relating to the work of the department.

· How the department contributes to the achievement of the force strategy.

If a force strategy does not exist:

· The department’s (possibly centre’s) evaluation strategy.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.
	· The force evaluation strategy which applies to the course.

· How the course team fulfils its obligations within the strategy.

If a force strategy does not exist:

· The relevant evaluation strategy (departmental/ centre) which applies to the work of the course. 

· How the course team fulfils its obligations within the strategy.
	· This section may be detailed in section A5.1

· Consideration should be given to the National Evaluation Strategy.

· Consideration should be given to the new Home Office Circular on evaluation Home Office Circular 7/2005 ‘Evaluation of Police Training and Learning – Impact on Operational Performance and Return on Investment’ (to replace 105/1991).

· Within the strategy it should be explained how the design and delivery of training and learning products and services are evaluated in terms of their effectiveness to actively promote equality of opportunity and good race relations, and their consideration of the National Learning Requirement for Race and Diversity.

· The force evaluation strategy may be out of the control of the centre/department/course - defined by the client (force) and involving the contactor (Centre/department/ course) in its achievement.  The applicant should either respond to the force strategy or make its own provision.
	CIF 1.1, 1.2, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1, 7.1, 7.2, 7.5

ECPE point 30

HMIC P A3 B3 D7 E3 E6 F1 F2

EFQM 2a 2b 2c

MLDPS 1.7 Chapters 3/ 4/5/6 Pro-formas A B C D E F G H

IIP 1 4 9 10 11 12

BVPT 2 3 8 11 13 17 18

QAAP B C E


	SUPPORTING EVIDENCE
	· Copy of the force evaluation strategy.

· Evidence of how the centre contributes to the achievement of the force evaluation strategy.

And/or 

· A copy of the centre evaluation strategy.

· Evidence of the application of the strategy across all units in the centre.

· Evidence of reviewing the strategy, for example included in the annual report.
	· Copy of the force evaluation strategy.

· Evidence of how the department contributes to the achievement of the force evaluation strategy.

And/or 

· A copy of the department’s (possibly centre’s) evaluation strategy.

· Evidence of the application of the strategy to all the products the department.

· Evidence of reviewing the strategy, for example included in the annual report.
	· A copy of the relevant evaluation strategy which applies to the course (force, centre, department).

· Evidence of the application of the strategy to the course.

· Evidence of how the course team contribute to the achievement of the strategy.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the overall evaluation strategy and how the Centre/department/ course) contributes to its achievement.

· Staff are aware of the relevant evaluation strategy and their individual roles and responsibilities within the strategy.

· Learners are aware of the type of evaluation applied to their learning experience and how their views are obtained, recorded, used.
	


	A. 
ORGANISATIONAL CONTEXT

	A6.
Race & Diversity Strategy: including Equal Opportunities, Community  and Race Relations and Human Rights

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A race and diversity strategy for the centre which: 

· links all independent activities aimed at promoting race and diversity throughout the learning experience
· explains how the elements of the centre strategy support the achievement of force requirements.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.
	· A race and diversity strategy for the department(s) which:

· links all independent activities aimed at promoting race and diversity throughout the learning experience
· explains how the elements of the department(s) strategy support the achievement of centre/force requirements.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.
	· A race and diversity strategy for the course which:

· links all independent activities aimed at promoting race and diversity throughout the learning experience
· explains how the elements of the course strategy support the achievement of department requirements.

· How the strategy is implemented, monitored, reviewed and its effectiveness determined.
	· The complexity of the strategy will depend on whether it is a course/department/ centre that is under consideration but the key is that a holistic approach is taken to the active promotion of race and diversity within the learning experience.  This may encompass a variety of activities eg how legislation and policies have been considered in the planning and delivery of training and learning events, recruitment strategies, checking mechanisms, community involvement. 

· A key point here will be how course/ department/centre activity contributes to the achievement of the force Race Equality Scheme and other diversity requirements.
· The strategy should also indicate how the National Learning Requirement for Race and Diversity has been considered.

· The strategy may be a response to the force strategy or may be stand alone.
· The strategy may also indicate how particular individual learner needs are identified and catered for.
	CIF 2.1, 3.1, 4.1, 5.1, 5.2, 6.1, 6.2, 6.3, 7.3

ECPE Point 30

HMIC P A3 F3

EFQM 1a 1b 1c 2a 4a 5e

MLDPS 3.3 Chapters 3/4/ 6

IIP 1 4

BVPT 13 18 

QAA B C E 


	SUPPORTING EVIDENCE
	· Copy of the centre race and diversity strategy.

· Evidence of the application of the strategy across all units in the centre

· Evidence of reviewing the strategies, for example included in the annual report.

· Examples of relevant centre/ force policies (Equal Opportunities, Community and Race Relations, Response to Requirements under the Race Relations Amendment Act, Human Rights Act).
	· Copy of the department(s) race and diversity strategy.

· Evidence of the application of the strategy to all the products in the department

· Evidence of reviewing the strategies, for example included in the annual report.

· Examples of relevant departmental/centre/force policies (Equal Opportunities, Community and Race Relations, Response to Requirements under the Race Relations Amendment Act, Human Rights Act).
	· Copy of the course race and diversity strategy.

· Evidence of the application of the strategy to the course

· Evidence of reviewing the strategies, for example included in the annual report.

· Examples of relevant departmental/centre/force policies (Equal Opportunities, Community and Race Relations, Response to Requirements under the Race Relations Amendment Act, Human Rights Act).
	VALIDATION VISIT
	

	
	
	
	
	· Managers confirm the overall aim of the strategy and the impact it is having on the course/department/centre and how it supports force activity

· Staff are aware of the strategy, its aims and how they make a contribution to its achievement.
	


	A. 
ORGANISATIONAL CONTEXT

	A7.
Health & Safety

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· An explanation of how the centre ensures that health and safety is considered throughout the learning experience including:

· the consideration of legislation and policies in the planning and delivery of training and learning events
· the completion and recording of risk assessments.

· How the approach taken is monitored and reviewed.
	· An explanation of how the department(s) ensure that health and safety is considered throughout the learning experience including:

· the consideration of legislation and policies in the planning and delivery of training and learning events
· the completion and recording of risk assessments.

· How the approach taken is monitored and reviewed.
	· An explanation of how the course team ensure that health and safety is considered throughout the learning experience including:

· the consideration of legislation and policies in the planning and delivery of the course
· the completion and recording of risk assessments.

· How the approach taken is monitored and reviewed.
	· Within the context of relevant legislation how health and safety matters are dealt with at course/ department or centre level.
	CIF 3.2

HMIC P A3 D6

EFQM 3e 5a

QAAP B C E 

	SUPPORTING EVIDENCE
	· Copies of centre/force Health and Safety Policies including these relating to the completion of risk assessments.

· Examples of completed risk assessments by type.

· Evidence of monitoring and reviewing eg meeting minutes, reports.
	· Copies of department/centre/ force Health and Safety Policies including these relating to the completion of risk assessments.

· Examples of completed risk assessments by type.

· Evidence of monitoring and reviewing eg meeting minutes, reports.
	· Copies of department/centre/ force Health and Safety Policies including these relating to the completion of risk assessments.

· The relevant risk assessments for the course.

· Evidence of monitoring and reviewing eg meeting minutes, reports
	VALIDATION VISIT
	

	
	
	
	
	· Managers confirm the overall approach to health and safety and provide evidence of effective evaluation.

· Staff are aware of their rights and responsibilities in relation to health and safety.
· Learners confirm ‘duty of care’ briefings have taken place (fire procedures etc).
	


	A. 
ORGANISATIONAL CONTEXT

	A8.
Staff appointment, induction and development systems

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clear and non discriminatory policy and procedure for the appointment of all staff (may involve adherence to force requirements).

· A clear and non discriminatory policy and procedure for the induction of all staff (new and transferring).  (May be a combination of force and centre requirements.)

· A clear and non discriminatory policy and procedure for the development of all staff.

· Evidence of how the above policies and procedures link together, how they are managed and their effectiveness determined.
· Evidence of succession planning, particularly for key roles.
	· A clear and non discriminatory policy and procedure for the appointment of all staff (may involve adherence to centre/ force requirements).

· A clear and non discriminatory policy and procedure for the induction of all staff (new and transferring).  (May be a combination of force/centre and department requirements).

· A clear and non discriminatory policy and procedure for the development of all staff.

· Evidence of how the above policies and procedures link together, how they are managed and their effectiveness determined.
· Evidence of succession planning, particularly for key roles.
	· A clear and non discriminatory policy and procedure for the appointment of all staff to the course team (may involve adherence to force/centre/ departmental requirements).

· A clear and non discriminatory policy and procedure for the induction of all staff to the course team.  (May be a combination of force/centre/department/course requirements.)

· A clear policy and procedure for the development of all staff involved with the course.

· Evidence of how the above policies and procedures link together, how they are managed and their effectiveness determined.
· Evidence of succession planning for all course team roles.
	· Awareness of the National PADR system.

Home Office Circular 37/ 2003 Performance Development Review.
PSSO website www.psso.co.uk National Performance and Development Review (PDR) form.
· This would be an appropriate place to describe the force/centre/department/ course PADR system.
· This would be an appropriate place to describe any centre/departmental/ course team staff development.
Eg staff development work-shops on quality assurance.
· An explanation of how the development of staff is planned in relation to the National Learning Requirement for Race and Diversity.
	CIF 2.2, 3.1, 7.1, 7.2

ECPE points 22, 23, 25, 28

HMIC P A3 A6 A8 C1 C2 C3 E1 F3

EFQM 3a 3c

MLDPS 2.3

IIP 1 2 3 4 6 7 8 9 10

BVPT 16 17

QAAP A B C D E 

	SUPPORTING EVIDENCE
	· Policies & procedures relating to:

-
appointment

-
induction

-
development (including PADR).
· Clear explanation of any variations between force and centre policies and procedures.

· Evidence of implementation of the range of policies and procedures.
	· Policies and procedures relating to:

-
appointment

-
induction

-
development (including PADR).
· Clear explanation of any variations between adaptations of force, centre and departmental policies and procedures.

· Evidence of implementation of the range of policies and procedures.
	· Policies and procedures relating to:

-
appointment

-
induction

-
development (including PADR).
· Clear explanation of any variations between adaptations of force, centre, departmental, course specific policies & procedures.

· Evidence of implementation of the range of policies and procedures.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the overall policy context and the link between the various elements.

· Staff at all levels confirm that appropriate policies and procedures are in place which meet their individual needs.
	


	A. 
ORGANISATIONAL CONTEXT

	A9.
Meeting structure with clearly defined terms of reference, membership, reporting links – within the organisation and to external organisations where appropriate

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre meeting strategy encompassing internal and external meetings relevant to the operation of the centre and explaining the channels of communication.

· All meetings within the control of the centre to have clear terms of reference and membership.

· An appropriate agenda setting mechanism and recording mechanism for each type of meeting.

· An explanation of how the meeting strategy contributes to the quality of the training and learning provided by the centre.
	· A departmental meeting strategy encompassing internal and external meetings relevant to the operation of the department and explaining the channels of communication.

· All meetings within the control of the department to have clear terms of reference and identified membership.

· An appropriate agenda setting mechanism and recording mechanism for each type of meeting.

· An explanation of how the meeting strategy contributes to the quality of the training and learning provided by the department.
	· Evidence of regular course team meetings.

· An explanation of the links between the course team meeting and other meetings with the department/centre.

· An explanation of participation in relevant external meetings.

· The course team meeting to have clear terms of reference and identified membership.

· An appropriate agenda setting mechanism and recording mechanism.

· An explanation of how the course team meeting and membership of external meetings contributes to the quality of the training and learning provided by the department.
	
	CIF 5.2, 7.1, 7.2 

HMIC P A3 A4 A5 A7 B6 E8

EFQM 1c 2e 3c 3d

IIP 1

BVPT 1 2 13

QAAP A B C D E 

	SUPPORTING EVIDENCE
	· A copy of the centre meeting strategy.

· A diagram of the meeting structure indicating channels of communication.

· Terms of reference and membership lists for all types of meeting.

· Examples of agendas, records (notes/minutes) for the different types of meeting.
	· A copy of the departmental meeting strategy.

· A diagram of the meeting structure indicating channels of communication.

· Terms of reference and membership lists for all types of meeting.

· Examples of agendas, records (notes/minutes) for the different types of meeting.
	· Details of the operation of the course team meeting.

· A diagram of the departmental meeting structure, locating the particular course team and indicating channels of communication.

· The terms of reference and membership for the course team meeting.

· Example of agendas, records for the course team meeting.

· Terms of reference of other meetings relevant to the operation of the course.
	VALIDATION VISIT
	

	
	
	
	
	· Managers to explain the overall meeting strategy and how it contributes to the quality of the training products.

· Staff to be aware of the meeting strategy and relevant channels of communication.
	


	A. 
ORGANISATIONAL CONTEXT

	A10.
Grievance Procedure/Resolution Procedure/Fairness at Work

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REF TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A policy and procedure to formally and confidentially address concerns of individuals (may be adherence to a force policy and procedure or a centre’s own).

· An explanation of how the policy and procedure are communicated to all staff – including how it is differentiated from an assessment appeals policy and procedure.

· An explanation of how appropriate records are kept, monitored and outcomes acted upon.
	· A policy and procedure to formally and confidentially address concerns of individuals (may be force/centre/ department policy and procedure).

· An explanation of how the policy and procedure are communicated to all staff in the department – including how it is differentiated from an assessment appeals policy and procedure.

· An explanation of how appropriate records are kept, monitored and outcomes acted upon.
	· In regard to course team members the relevant policy and procedure to formally and confidentially address individuals’ concerns (may be force/centre/department policy and procedure).

· An explanation of how the relevant policy and procedure are communicated to all members of the course team – including how it is differentiated from an assessment appeals policy and procedure.

· An explanation of how appropriate records are kept, monitored and outcomes acted upon.
	· Policies and procedures should comply with national policy defined in Home Office Circular 028/2004 – Police Fairness at Work Procedure.
· This policy implication may relate to C5 and D6.
	CIF 7.3 

HMIC P A3 F4 

EFQM 3a 3d 7b

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the relevant (force and/or centre) policy and procedure.
	· A copy of the relevant (force/ centre/department) policy and procedure.
	· A copy of the relevant (force/ centre/department) policy and procedure.
	VALIDATION VISIT
	

	
	
	
	
	· Managers to explain how the policy and procedure are communicated to staff and the related mechanism for record keeping/ decision making.

· Staff are aware of the policy and procedure and can differentiate its application from an assessment appeals policy and procedure.

· Learners are aware of the policy & procedure and can differentiate its application from an assessment appeals policy and procedure.
	


B
DESIGN
B1
Decisions about customer needs, course design, evaluation, development should be made by an individual/group(s) with the appropriate authority within a defined and agreed system.

B2
Policies that detail systems for the design of training and learning events, including identification of customer needs and the quality assurance of this process.


B2.1
Training Needs Analysis.


B2.2
Design Policy and Procedure(s).

B3
Approach to quality assurance of the design process.

B4
Community involvement in the design of training and learning.

B5
Environmental scanning process to maintain the currency of training and learning deliverers and training and learning events.

B6
Application of Diversity, Health and Safety, Legal and Statutory checking systems.


B6.1
Diversity.


B6.2
Health and Safety.


B6.3
Legal.


B6.4
Statutory.

	B. 
DESIGN 

	B1.
Decisions about customer needs, course design, evaluation, development should be made by an individual/group(s) with the appropriate authority within a defined and agreed system

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· An explanation of how decisions are made in relation to the identification and management of learning and development needs and the commissioning of the design of training and learning solutions.  (May be force system.)

· The centre’s approach to decision making in relation to the design of new training and learning solutions and to the amendment of existing products.
	· An explanation of how decisions are made in relation to the identification and management of learning and development needs and the commissioning of the design of training and learning solutions.  (May be force system.)

· The department’s approach to decision making in relation to the design of new training and learning solutions and to the amendment of existing products.
	· An explanation of the decision making process in relation to the identification and management of learning and development needs, which led to the course being offered.

· An explanation of the decision making process which now controls the course and its future development.
	· This may involve a definition of the client/contractor relationship and consequently more than one decision making body.

· A course subject to an application may have been commissioned by a sponsor.  The identity, role and arrangements for continuity should be explained.
· An explanation of how the active promotion of equality of opportunity and good race relations is considered during the decision making process; and how the National Learning Requirement for Race and Diversity has been considered.

· This should involve an explanation of the level of delegation to the various levels of staff involved ie what can an individual trainer change, what aspects/issues require taking to the decision making body.

· The client may also define and manage the evaluation strategy.
	CIF 2.1, 4.1, 5.1, 5.2, 7.2, 7.3

ECPE Points 12 18 26 27 28 29 30

HMIC P B1 B2 B3 E2 E3 F2

EFQM 1c 2a 2d 5a 5b 5c 5d

MLDPS 2.1 2.2 2.3 2.4 Figures 6 and 7 Chapters 3/4/5/6

IIP 1 6

BVPT 3 6 7 9 11 13 15 16 19 “Collaboration”

QAAP A C

	SUPPORTING EVIDENCE
	· Diagram of the decision making process.

· Explanation of the decision making process.

· Role definitions/terms of reference for the individuals/ bodies responsible for decision making.

· evidence of the application of the process – new and/or revised courses.
	· Diagram of the decision making process.

· Explanation of the decision making process.

· Role definitions/terms of reference for the individuals/ bodies responsible for decision making.

· evidence of the application of the process – new and/or revised courses.
	· Diagram of the decision making process.

· Role definitions/terms of reference for the individuals/ bodies responsible for decision making.

· Documentation which evidences the decision making process in relation to the course.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the decision making process in relation to the design of new training and learning solutions and the amendment of existing products.

· Staff are able to explain the overall decision making process and their individual roles and responsibilities.
	

	
	
	
	
	
	


	B. 
DESIGN 

	B2.
Policies that detail systems for the design of training and learning events, including identification of customer needs and the quality assurance of this process


B2.1
Training Needs Analysis

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The policy and procedure concerning training needs analysis relevant to the centre.

· Clear evidence that all training and learning events are a consequence of the policy and procedure.

· Clear evidence that there is an auditable link between organisational objectives, training needs analysis, the design process and course content.
	· The policy and procedure concerning training needs analysis relevant to the department.

· Clear evidence that all training and learning events are a consequence of the policy and procedure.

· Clear evidence that there is an auditable link between organisational objectives, training needs analysis, the design process and course content.
	· The policy and procedure concerning training needs analysis that led to the course being offered.

· Clear evidence that there is an auditable link between organisational objectives, training needs analysis identifying the need for the course, the design of the course and course content.
	· Training Needs Analysis may be outside the remit of the centre/ department/course team.

· An indication should be given as to how applicants have involved community representatives in the Training Needs Analysis process – see section B4.

· Where appropriate the link to the Integrated Competency Framework should be demonstrated.
· Where appropriate the link to the ACPO National Learning Requirement should be demonstrated.
· An explanation of how the active promotion of equality of opportunity and good race relations is considered during the training needs analysis process; and how the National Learning Requirement for Race and Diversity has been considered.

· An indication of how collaboration has been considered during the TNA process.
	CIF 2.1, 4.1, 5.1, 5.2, 7.2, 7.3

ECPE Points 12 18 26 27 28 29 30

HMIC P A3 B1 B2 B3 E2 E3

EFQM 2d 5a 5c

MLDPS 2.1 2.2 2.3 2.4 Figures 6 and 7 Chapters 3/4/5/6/7/Pro-formas A B C D E F 

IIP 4 6 12

BVPT 6 7 8 9 11 13 15 16 18 19 “Collaboration”

QAAP B C E 



	SUPPORTING EVIDENCE
	· A copy of the policy and procedure concerning training needs analysis.

· Example(s) of how the policy and procedure have been implemented.
	· A copy of the policy and procedure concerning training needs analysis.

· Example(s) of how the policy and procedure have been implemented.
	· A copy of the policy and procedure concerning training needs analysis which identified the need for the course.

· Completed documentation relating to the course which evidences the training needs analysis process.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the training needs analysis policy and procedure applying to the centre/department/ course.

· Staff can demonstrate an understanding of the training needs analysis process and its relevance.
	

	
	
	
	
	
	

	
	
	
	
	
	


	B. 
DESIGN 

	B2.
Policies that detail systems for the design of training and learning events, including identification of customer needs and the quality assurance of this process


B2.2
Design Policy and Procedure

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre policy and procedures for the design of new training and learning events and the revision of existing training and learning events.

· Clear evidence that all training and learning events are subject to the policy and the related procedures.
	· The departmental policy and procedures for the design of new training and learning events and the revision of existing training and learning events.

· Clear evidence that all training and learning events are subject to the policy and the related procedures.
	· The relevant policy and procedure(s) which controlled the initial design and subsequent amendments to the course.

· Clear evidence that the course meets the requirements of the policy and procedure.
	· The policy and procedures described in this section may encompass later aspects eg the various checking mechanisms.

· An indication of how the design policy and procedure supports the force’s ’Race Equality Duty’ – to take action to avoid possible discrimination and to find ways of actively promoting equality of opportunity and good race relations in their relationships with their staff and the public they serve, and how the National Learning Requirement for Race and Diversity has been considered.

· An indication should be given as to how applicants have involved community representatives in the design process – see section B4.

· Details of application/incorporation of the Integrated Competency Framework.
· An indication of how collaboration has been considered during the design process.
· Design specifications should not recommend/require activity which would contravene the European Working Time Directive.
	CIF 2.1, 4.1, 5.1, 5.2, 7.2, 7.3

ECPE Points 12 18 26 27 28 29 30

HMIC P A3 B1 B2 B3 E2 E3

EFQM 5b 5c 5d

MLDPS 2.1 2.2 2.3 2.4 Figures 6 and 7 Chapters 3/4/5/6/7/Pro-formas A B C D E F

IIP 4 6 12

BVPT 6 7 8 9 11 13 15 16 18 19 “Collaboration”

QAAP B C E

	SUPPORTING EVIDENCE
	· A copy of the centre policy on training and learning design and related procedures.

· Examples of the application of the policy and procedure – minimum of one new course and one amended course.
	· A copy of the departmental policy on training and learning design and related procedures.

· Examples of the application of the policy and procedure – minimum of one new course and one amended course.
	· A copy of the relevant policy and procedure.

· Documentation to evidence compliance with the policy and procedure.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the policy and procedures relating to the design of new products and services and the revision of existing products and services.

· Staff are aware of the policy and procedure and how they would use it if the need arose to design or amend training and learning.
	


	B. 
DESIGN 

	B3.
Approach to quality assurance of the design process


	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre approach to quality assuring the design process (covering both new and existing products and services) and including:

· How the design process and procedures are managed (eg stages in the process, signing off systems).

· How it is ensured that evaluation is considered at the design stage.

· How it is ensured that assessment methodology is considered at the design stage.
	· The departmental approach to quality assuring the design process (covering both new and existing products and services) and including:

· How the design process and procedures are managed (eg stages in the process, signing off systems).

· How it is ensured that evaluation is considered at the design stage.

· How it is ensured that assessment methodology is considered at the design stage.
	· The approach which quality assured the design of the course and which would apply if any amendments are made to the course, including:

· How the design process is managed, what stages would apply, what signatures would be required.

· How it is ensured that evaluation was considered at the design stage.

· How it is ensured that assessment methodology is considered at the design stage.
	· Such an approach may be detailed in the Design policy and procedure.

· Within the approach it should be explained how it is ensured that equality of opportunity and good race relations are actively promoted and that the National Learning Requirement for Race and Diversity has been considered.

· An indication should be given as to how applicants have involved community representatives in the evaluation of training and learning.

· Awareness and deployment of the National Evaluation Strategy.

· Consideration should be given to the new Home Office Circular on evaluation to be issued shortly (to replace 105/1991).
· Reference may be made to the overall evaluation strategy.
	CIF 2.1, 4.1, 5.1, 5.2, 7.2, 7.3

HMIC P A3 B3 D8 E3

EFQM 2b 5a 5c

MLDPS 2.1 2.2 2.3 2.4 Figures 6 and 7 Chapters 3/4/5/6/7/Pro-formas A B C D E F

IIP 4 12

BVPT 8 9 13 18 19

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the centre approach to quality assuring the design process. 

· Example(s) of completed documentation which evidence application of the approach.
	· A copy of the department approach to quality assuring the design process.

· Example(s) of completed documentation which evidence application of the approach.
	· A copy of the relevant approach to quality assuring the design process.

· Example(s) of completed documentation which evidence how the course has been/is subject to the approach.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain how the design process is quality assured eg by whom and when.

· Staff are aware of the approach and can explain their individual roles in implementing the approach when designing or amending training and learning.

	


	B. 
DESIGN 

	B4.
Community involvement in the design of training and learning 

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s approach to involving community representatives, particularly from ethnic minorities, in the design of training and learning products and services.

· An explanation of how when planning community involvement, that the inputs from the community are designed to achieve the desired outcomes.

· A formal review of the effectiveness of the approach taken.
	· The department’s approach to involving community representatives, particularly from ethnic minorities, in the design of training and learning products and services.

· An explanation of how when planning community involvement, that the inputs from the community are designed to achieve the desired outcomes.

· A formal review of the effectiveness of the approach taken.
	· How, if relevant, were community representatives, particularly those from ethnic minorities, involved in the design or update of the course (explanation of why not relevant if this is the case).
· An explanation of how any contributions from the community were planned to ensure that they achieve the desired outcomes of the course.

· A formal review of the effectiveness of the approach taken.
	· Centres/departments/course teams should be aware of and applying the APA “Guide to Community Involvement in Police Training” (Consultation Draft circulated December 2003; publication date imminent).

· The approach to involving the community in the design of training may be encompassed under D2.1 Training Needs Analysis and B2.2 Design Policy and Procedure and later sections on delivery and evaluation.

· Particular reference may be made to race and diversity training but this must not exclude consideration of other areas of training and learning.  It would be appropriate to refer to the National Learning Requirement for Race and Diversity.
	CIF 2.1, 4.1, 5.1, 5.2, 7.3

ECPE Points 12 18  27 

HMIC P E3

EFQM 4a 5e 8a

MLDPS 3.3

IIP 4 5

BVPT 13

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach to involving community representatives in the design process.

· Example(s) of community involvement.
	· A copy of the department’s approach to involving community representatives in the design process.

· Example(s) of community involvement.
	· A copy of the approach relevant to the course, regarding community involvement in the design process.

· Example(s) of community involvement.
	VALIDATION VISIT
	

	
	
	
	
	· Managers to explain the co‑ordinated approach to involving community representatives and its impact on the quality of the training and learning provided.

· Staff are aware of the overall strategy and their own roles in relation to community involvement.


	


	B. 
DESIGN 

	B5.
Environmental Scanning process to maintain currency of training and learning deliverers and training  and learning events

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre environmental scanning strategy defined in a policy and related procedures, which ensures that the work of the centre is always current.

· An explanation of the links with any separate force environmental scanning process.

· The way the strategy is managed, monitored and reviewed.
	· A departmental environmental scanning strategy defined in a policy and related procedures, which ensures that the work of the department is always current.

· An explanation of the links with any separate centre or force environmental scanning process.

· The way the strategy is managed, monitored and reviewed.
	· The environmental scanning strategy, defined in a policy and related procedure, which ensures that the course and its deliverers are always up to date.

· An explanation of how the course team link into other environmental scanning processes at department, centre or force levels.

· How the course team manage, monitor and review the approach to environmental scanning.
	· The strategy should be formalised, defining systems, roles and responsibilities and channels of information to all aspects of the design and delivery processes.
	CIF 2.1, 5.2 

EFQM 1c 2a 4a 5b 5c 8b

IIP 12

BVPT 1 13 

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s strategy including relevant policies and procedures.

· A diagram of how environmental scanning processes inform the design and delivery of training and learning.

· Evidence of application of the strategy.
	· A copy of the department’s strategy, including relevant policies and procedures.

· A diagram of how environmental scanning processes inform the design and delivery of training and learning.

· Evidence of application of the strategy.

	· A copy of the relevant environmental scanning strategy, including relevant policies and procedures.

· Evidence of application of the strategy.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the relevant environmental scanning strategy and how it supports the quality of the design and delivery of training and learning.

· Staff demonstrate awareness of the strategy and their individual roles and responsibilities.
	


	B. 
DESIGN 

	B6.
Application of Diversity, Health and Safety, legal and statutory checking systems


B6.1
Diversity

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clear formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with Race and Diversity legislation including Equal Opportunities, Community and Race Relations and Human Rights.

· That the checking process is undertaken by appropriately qualified personnel.
	· A clear formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with Race and Diversity legislation including Equal Opportunities, Community and Race Relations and Human Rights.

· That the checking process is undertaken by appropriately qualified personnel.
	· An explanation of the process used to ensure that the course (when it was designed and for future amendments) is compliant with Race and Diversity legislation including Equal Opportunities, Community and Race Relations and Human Rights.

· That the checking process is undertaken by appropriately qualified personnel.
	· Aspects of B6 may be included in B2.2 Design Policy and Procedure or B3 approach to quality assurance of the design process but are highlighted here to ensure implementation.

· An explanation of how the active promotion of equality of opportunity and good race relations is considered during the checking process; and how the National Learning Requirement for Race and Diversity has been considered.

· Community representatives may be involved with the checking process.

	CIF 2.1, 3.2, 5.2, 7.3 

HMIC P B3 D6

EFQM 3b 5a 5b 5c

MLDPS 4.5

IIP 4

BVPT 13

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the process employed to ensure compliance.
· Examples to illustrate how the process operates.

· Role profiles for the staff involved with checking.
	· A copy of the process employed to ensure compliance.

· Examples to illustrate how the process operates.

· Role profiles for the staff involved with checking.
	· A copy of the process employed to ensure compliance.

· Documentation relating to the course illustrating adherence to the process.

· Role profiles for the staff involved with checking.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the checking process and illustrate its operation.

· Staff are aware of the process and can explain their involvement if relevant.

· The process is fully deployed across the range of training and learning products and services.

	


	B. 
DESIGN 

	B6.
Application of Diversity, Health and Safety, legal and statutory checking systems


B6.2
Health and Safety

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clear formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with Health and Safety legislation.

· That the checking process is undertaken by appropriately qualified personnel.
	· A clear formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with Health and Safety legislation.

· That the checking process is undertaken by appropriately qualified personnel.
	· An explanation of the process used to ensure that the course (when it was designed and for future amendments) is compliant with Health and Safety legislation.

· That the checking process is undertaken by appropriately qualified personnel.
	· Aspects of B6 may be included in B2.2 Design Policy and Procedure or B3 approach to quality assurance of the design process but are highlighted here to ensure implementation.

· Specialist staff at force level may be involved with the checking process.

· This section would apply to delivery methodologies, as well as subject matter/material.


	CIF 2.1, 3.2, 5.2, 7.3

HMIC P B3 D6

EFQM 3a 5a 5b 5c

MLDPS 4.5

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the process to ensure compliance.

· Examples to illustrate how the process operates eg completed risk assessments.

· Role profiles for the staff involved with checking.

	· A copy of the process to ensure compliance.

· Examples to illustrate how the process operates eg completed risk assessments.

· Role profiles for the staff involved with checking.
	· A copy of the process to ensure compliance.

· Documentation relating to the course illustrating adherence to the process.

· Role profiles for the staff involved with checking.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the checking process and illustrate its operation.

· Staff are aware of the process and can explain their involvement if relevant.
	


	B. 
DESIGN 

	B6.
Application of Diversity, Health and Safety, legal and statutory checking systems


B6.3
Legal

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clear, formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with all relevant legislation.

· An approach to ensure that copyright issues are explored and addressed where relevant.

· That the checking process is undertaken by appropriately qualified staff.


	· A clear, formal process to ensure that all training and learning products and services (design of new and amendment of existing) are compliant with all relevant legislation.

· An approach to ensure that copyright issues are explored and addressed where relevant.

· That the checking process is undertaken by appropriately qualified staff.
	· An explanation of the process used to ensure that the course (when it was designed and for future amendments) is compliant with all relevant legislation.

· An explanation of how copyright issues were explored and addressed where relevant.

· That the checking process is undertaken by appropriately qualified staff.
	· Aspects of B6 may be included in B2.2 Design Policy and Procedure or B3 approach to quality assurance of the design process but are highlighted here to ensure implementation.

· Specialist staff at force level may be involved with the checking process.
	CIF 2.1, 3.2, 5.2, 7.3

HMIC P B3 D6

EFQM 3a 4e 5a 5b 5c

MLDPS 4.5

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the process to ensure compliance.

· Examples to illustrate how the process operates, including those where copyright issues are involved.

· Role profiles for the staff involved with checking.
	· A copy of the process to ensure compliance.

· Examples to illustrate how the process operates, including those where copyright issues are involved.

· Role profiles for the staff involved with checking.


	· A copy of the process to ensure compliance.

· Documentation relating to the course illustrating adherence to the process.

· Role profiles for the staff involved with checking.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the checking process and illustrate its operation.

· Staff are aware of the process and can explain their involvement if relevant.
	


	B. 
DESIGN 

	B6.
Application of Diversity, Health and Safety, legal and statutory checking systems


B6.4
Statutory

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A clear, formal process to ensure that all training and learning products and services (design of new and amendment of existing) adhere to any statutory, organisational or awarding body guidelines that apply.

· That the checking process is undertaken by appropriately qualified staff.


	· A clear, formal process to ensure that all training and learning products and services (design of new and amendment of existing) adhere to any statutory, organisational or awarding body guidelines that apply.

· That the checking process is undertaken by appropriately qualified staff.
	· An explanation of the process used to ensure that the course (when it was designed and for future amendments) adheres to any relevant statutory, organisational or awarding body guidelines.

· That the checking process is undertaken by appropriately qualified staff.
	· Aspects of B6 may be included in B2.2 Design Policy and Procedure or B3 approach to quality assurance of the design process but are highlighted here to ensure implementation.

· Awarding bodies may include Edexcel, AQA, OCR or colleges and universities
	CIF 2.1, 3.2, 5.2, 7.3

HMIC P B3 D6

EFQM 3b 5a 5b 5c

MLDPS 4.5

IIP 9

BVPT 1

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the relevant process.

· Examples to illustrate how the process operates.

· Role profiles for the staff involved with checking.
	· A copy of the relevant process.

· Examples to illustrate how the process operates.

· Role profiles for the staff involved with checking.
	· A copy of the relevant process.

· Documentation relating to the course illustrating adherence to the process.

· Role profiles for the staff involved with checking.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the checking process and illustrate its operation.

· Staff are aware of the process and can explain their involvement if relevant.

	


C
DELIVERY
C1
Policies and strategies for training and learning delivery that reflect course aims, objectives, assessment, resources, ACPO or Home Office guidelines. 

C2
Approach to the quality assurance of training and learning delivery.

C3
Clearly defined minimum qualifications for training and learning staff.

C4
Procedures for monitoring achievement of course aims and objectives by learners.

C5
Procedures for monitoring trainer delivery including the achievement of aims and objectives.
C6
Procedures to identify and develop good training and learning practice.

C7
Procedures for managing schemes of work and lesson plans.

C8
The nature of and availability of learning resources.

C9
Policies and procedures for handling learner records.

C10
Procedures for providing developmental feedback/assessment and on-going support to learners.

	C. 
DELIVERY 

	C1.
Policies and strategies for training and learning delivery that reflect course aims, objectives, assessment, resources, ACPO and/or Home Office guidelines 

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· An overall centre approach to the delivery of training and learning defined in a policy and related procedures.

The policy and procedures should refer to:

· centre staff

· guest speakers - specialist

· guests - community involvement (irrespective of the nature and level of involvement).
	· An overall department approach to the delivery of training and learning defined in a policy and related procedures.


The policy and procedures should refer to:

· centre staff

· guest speakers - specialist

· guests - community involvement (irrespective of the nature and level of involvement).
	· The relevant policy and procedures, which define the approach to be taken to the delivery of training and learning on this particular course.

If relevant to the particular course, the policy and procedure should refer to:

· centre staff

· guest speakers - specialist

· guests - community involvement (irrespective of the nature and level of involvement).
	· The policy and procedures on training and learning delivery may encompass later aspects of Section C.

· An indication of how the delivery policy and procedure supports the force’s ’Race Equality Duty’ – to take action to avoid possible discrimination and to find ways of actively promoting equality of opportunity and good race relations in their relationships with their staff and the public they serve.  It should also indicate how the National Learning Requirement for Race and Diversity has been considered.
· Centres/departments/course teams should be aware of and applying the APA “Guide to Community Involvement in Police Training” (Consultation draft circulated December 2003; publication date imminent).

· The policy and procedure may indicate how particular individual learner needs are identified and catered for. 

· The policy should also indicate how Health and Safety were considered in the delivery of training and learning.
	CIF 1.1, 1.2, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1, 6.2, 6.3, 7.2, 7.3

ECPE Point 30

HMIC P A3 A8 C1 C2 D6 D7 D8 E1 E3 E5 E7 F1 F2

EFQM 5b 5d

MLDPS Chapters 3/4/5/6 Pro-forma D

IIP 4

BVPT 8 12 13 16 17 18 19 “Collaboration”

QAAP B C D E 

	SUPPORTING EVIDENCE
	· A copy of the policy and related procedures.
	· A copy of the policy and related procedures.
	· A copy of the relevant policy and procedures.
	VALIDATION VISIT
	

	
	
	
	
	· Managers should explain the overall approach taken to the delivery of training and learning.

· Staff should be able to demonstrate awareness of the overall approach and explain in detail their individual roles and responsibilities.

· Learners – although not aware of all policies and procedures should be able to explain how they have been involved in relevant aspects of training and learning delivery eg how their records are kept, eg how their views are obtained.
	

	
	
	
	
	
	


	C. 
DELIVERY 

	C2.
Approach to the quality assurance of training and learning delivery

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s overall approach to quality assuring the delivery of training and learning as defined by the policy and procedures in C1.

· An indication of how this procedure relates to the centre’s evaluation strategy should be included.
	· The department’s overall approach to quality assuring the delivery of training and learning as defined by the policy and procedures in C1.

· An indication of how this procedure relates to the department’s evaluation strategy should be included.
	· The relevant policy and procedures which define the course team’s approach to quality assuring the delivery of training and learning.

· An explanation of how the course team utilise learner reaction/ learning by means of appropriate validation/evaluation tools to inform design and delivery processes.
	· Aspects of this section are defined in more detail eg trainer monitoring, in later sections.

· Awareness and deployment of the National Evaluation Strategy.
· The approach should also explain how the active promotion of equality of opportunity and good race relations, and how the National Learning Requirement for Race and Diversity, have been considered.
· A key aspect of this approach should be a procedure to inform the design and delivery processes through learner reaction/learning by means of appropriate validation/evaluation tools.  
	CIF 1.1, 1.2, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1,  7.2, 7.3

ECPE Point 30

HMIC P A3 D7 D8 E1 E3 E5 E7 F1 F2

EFQM  2b 5a 5d

MLDPS Chapters 3/4/5/6 Pro-forma D

IIP 4 

BVPT 8 13 16 18 19 

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the relevant policy and procedures.

· Example(s) of how learner feedback has been incorporated into the centre evaluation strategy and used to inform design and delivery processes.
	· A copy of the relevant policy and procedures.

· Example(s) of how learner feedback has been incorporated into the centre evaluation strategy and used to inform design and delivery processes.
	· A copy of the relevant policy and procedures.

· Documents relating to the course which detail how learner feedback has been incorporated into the team’s evaluation strategy and used to inform design and delivery processes.
	VALIDATION VISIT
	

	
	
	
	
	· Managers should be able to explain the overall approach to the quality assurance and evaluation of the delivery of training and learning.

· Staff should be able to demonstrate awareness of the overall approach and explain in detail their individual roles and responsibilities.

· Learners should be able to explain how they have been involved in the quality assurance of training and learning delivery eg how their feedback has been obtained and their understanding as to how it has been used.
	

	
	
	
	
	
	


	C. 
DELIVERY 

	C3.
Clearly defined minimum qualifications for training and learning staff

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· Clearly defined and non discriminatory minimum qualifications for all training and learning staff in the centre.

· The rationale behind the setting of the minimum standards.

· Staff development plans to enable all staff to meet the minimum requirements and where appropriate develop further.
	· Clearly defined and non discriminatory minimum qualifications for all training and learning staff in the department.

· The rationale behind the setting of the minimum standards.

· Staff development plans to enable all staff to meet the minimum requirements and where appropriate develop further.
	· Clearly defined and non discriminatory minimum qualifications for all course team members.

· The rationale behind the setting of the minimum standards.  (This may be established at department level or above.)

· Staff development plans to enable all staff to meet the minimum requirements and where appropriate develop further.
	· Reference should be made to the Integrated Competency Framework.

· In the absence of agreed national minimum standards the centre/ department/course team should establish their own.

· The National Learning Requirement for race and diversity should inform the development of minimum standards.
· Any standards developed should explain how the active promotion of equality of opportunity and good race relations has been considered.

· Skills matrix for staff (or similar) to demonstrate centre/department resilience.
· May be specific to particular departments or products.
	CIF 2.1, 3.1

ECPE Points 22, 23, 25, 30

HMIC P C1 C2 

EFQM 3b

BVPT 17

QAAP A B C D E 

	SUPPORTING EVIDENCE
	· An outline of the minimum qualifications required for all types of trainer.

· Examples of staff development plans.
	· An outline of the minimum qualifications required for all types of trainer in the department.

· Examples of staff development plans.
	· Details of the minimum qualifications required for all course team members.

· Examples of staff development plans.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the rationale behind the setting of minimum qualifications.

· Staff are aware of the minimum qualifications required to undertake their role and are confident support is available to meet the requirement and develop.

	


	C. 
DELIVERY 

	C4
Procedures for monitoring achievement of course aims and objectives by Learners

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The systems used by the centre to manage learning outcomes including:
· how immediate results at the end of a learning event are monitored
· how trends are identified and monitored over time

· how the results are communicated to relevant stakeholders eg line managers

· procedures to receive feedback from operational activities

· procedures to receive information from higher level evaluations if available.
· How information provided by the systems is analysed and the results fed into the design and delivery of training and learning.
	· The systems used by the department to manage learning outcomes including

· how immediate results at the end of a learning event are monitored 

· how trends are identified and monitored over time

· how the results are communicated to relevant stakeholders eg line managers

· procedures to receive feedback from operational activities

· Procedures to receive information from higher level evaluations if available.
· How information provided by the systems is analysed and the results fed into the design and delivery of training and learning.
	· The systems used by the course to manage learning outcomes including:
· how immediate results at the end of a learning event are monitored 

· how trends are identified and monitored over time

· how the results are communicated to relevant stakeholders eg line managers

· procedures to receive feedback from operational activities

· procedures to receive information from higher level evaluations if available.
· How information provided by the systems is analysed and the results fed into the design and delivery of training and learning.
	· This aspect would normally be covered within the evaluation strategy, eg Kirkpatrick level 2 – evaluation of learning.  It is included here to emphasise the monitoring of outcomes.
· This aspect should also include diversity monitoring of achievement to support the forces Race Equality Scheme and other diversity requirements.
· The systems should include an explanation of how the active promotion of equality of opportunity and good race relations has been considered.

· This may be covered within A6.
	CIF 1.1, 1.2, 2.1, 2.2, 4.2, 5.1

ECPE Point 30

HMIC P D7 E3 E5 E7 F1

EFQM 2d 5a 5b 5e 6b

MLDPS Chapters 3/4/6 Pro-forma C

IIP 4

BVPT 4

QAAP B C E 

	SUPPORTING EVIDENCE
	· The relevant centre systems.
· Examples of the system being used and the results impacting on the design and delivery of training and learning.
	· The relevant departmental systems (may be defined at centre level)

· Examples of the system being used and the results impacting on the design and delivery of training and learning
	· The relevant departmental systems (may be defined at centre/departmental level).
· Examples of the system being used and the results impacting on the design and delivery of training and learning.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the systems involved and how assessment information, including the analysis of performance of different groups of learners is used to inform the design and delivery of training and learning.
· Staff are aware of the systems and the impact on the quality of the design and delivery of training and learning and the individual roles and responsibilities.
	


	C. 
DELIVERY 

	C5.
Procedures for monitoring trainer delivery, including the achievement of aims and objectives

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre policy relating to the monitoring of trainer delivery.

· A centre procedure to explain the centre’s approach in detail (including: frequency/qualifications of staff undertaking monitoring/ paperwork/feedback to trainers/ relationship to performance appraisal/trainer development/ identification of good practice).

· Explanation of how learner feedback on trainer delivery is obtained and used.

· A review of the impact of the policy and procedures.
	· A departmental policy relating to the monitoring of trainer delivery.

· A departmental procedure to explain the department’s approach in detail (including: frequency/qualifications of staff undertaking monitoring/paper-work/feedback to trainers/ relationship to performance appraisal/trainer development/ identification of good practice).

· Explanation of how learner feedback on trainer delivery is obtained and used.

· A review of the impact of the policy and procedures.
	· For course team members the relevant policy which defines how their delivery will be monitored.

· For course team members the relevant procedure which defines, in detail, how they will be monitored (including: frequency/qualifications of staff undertaking monitoring/ paperwork/feedback to trainers/ relationship to performance appraisal/trainer development/ identification of good practice).

· Explanation of how learner feedback on trainer delivery is obtained and used.

· How the impact of the policy and procedure is reviewed.
	· The policy and procedure should refer to all trainers whether directly employed or guests.

· The procedure should clearly explain the relationship with the PADR/PDR system eg: no relationship/staff involved determine the relationship/ monitoring is an integral part of the system.
· Courses/departments/centres should clearly establish the criteria to be used during monitoring eg achievement of aims and objectives eg diversity matters – how equality of opportunity and good race relations have been actively promoted.
· the policy and procedure should explain trainer’s rights to appeal regarding the outcome of the monitoring process.
	CIF 1.1, 1.2, 2.1, 2.2, 3.1, 4.2, 5.1

ECPE Point 30

HMIC P D7 D8 E3 E7 F1

EFQM 5a 5b 5d 5e

MLDPS Chapters 3/4/6 Pro-forma C

IIP 4

BVPT 16

QAAP B C D E 

	SUPPORTING EVIDENCE
	· Copy of the policy and procedure.

· Examples of learner feedback.

· Completed documents to evidence the implementation of the policy and procedure eg matrix, completed record/ feedback sheets.
	· Copy of the policy and procedure.

· Examples of learner feedback.

· Completed documents to evidence the implementation of the policy and procedure eg matrix, completed record/ feedback sheets.
	· Copy of the relevant policy and procedure.

· Examples of learner feedback.

· Completed documents for course team members to evidence the implementation of the policy and procedure eg matrix, completed record/feedback sheets.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the approach to trainer monitoring and its impact on quality improvement.

· Staff can explain the system and confirm their involvement.

· Learners can explain how their views have been obtained and used.


	


	C. 
DELIVERY 

	C6.
Procedures to identify and develop good training and learning practice

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· An outline of the centre’s overall approach to identifying and developing good training and learning practice.

· How the good practice, once identified is disseminated across the centre.

· A formal review of the impact of the approach.
	· An outline of the department’s overall approach to identifying and developing good training and learning practice.

· How the good practice, once identified is disseminated across the centre.

· A formal review of the impact of the approach.
	· An outline of the course team’s approach to identifying and developing good training and learning practice and the relationship with department/centre approaches.

· How the good practice, once identified, is disseminated to all course team members and to other relevant staff.

· A formal review of the impact of the approach.
	· This section may cross- reference to other sections of the framework, for example:

· PADR/PDR system

· staff development

· trainer monitoring

· environmental scanning

· attendance at meetings.

· This section applies to good practice identified internally and also from external sources.  See B5

· This section should consider good practice related to Race and Diversity matters – eg in the active promotion of equality of opportunity and good race relations - and may relate to A6.
	CIF 2.1, 3.1

HMIC P A8 D8 E7 E8

EFQM 1d 3c 3e 7b 

BVPT 19

QAAP B C D E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach to identifying and developing good training and learning practice.

· Examples of good practice identified and how such practice was disseminated to all appropriate staff within the centre.
	· A copy of the department’s approach to identifying and developing good training and learning practice.

· Examples of good practice identified and how such practice was disseminated to all appropriate staff within the department.


	· A copy of the course team’s approach to identifying and developing good training and learning practice.

· Examples of good practice identified and how such practice was disseminated to all course team members and other appropriate staff.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain how good practice is identified and disseminated.

· Staff are aware of the overall approach and the part they can play in identifying and disseminating good training practice.
	


	C. 
DELIVERY 

	C7.
Procedures for managing schemes of work and lesson plans

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REF TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre policy and procedure for the management of schemes of work and lesson plans.  These should detail:

· the approach to developing schemes of work which link individual lesson plans into a coherent, deliverable whole
· procedures for monitoring achievement of course aims and objectives by trainers and learners
· regular and systematic updating of lessons, methodologies, and aims and objectives – version control
· the system for providing an audit trail for changes to course/lesson content – version control.
	· A departmental policy and procedure for the management of schemes of work and lesson plans.  These should detail:

· the approach to developing schemes of work which link individual lesson plans into a coherent, deliverable whole
· procedures for monitoring achievement of course aims and objectives by trainers and learners
· regular and systematic updating of lessons, methodologies, and aims and objectives – version control
· the system for providing an audit trail for changes to course/lesson content – version control.
	· The policy and procedure applying to the course which controls the management of schemes of work and lesson plans.  They should detail:

· the approach to developing schemes of work which link individual lesson plans
· procedures for monitoring achievement of the course aims and objectives by trainers and learners
· how lessons, methodologies, and aims and objectives are to be regularly and systematically updated – version control
· the system for providing an audit trail for changes to course/ lesson content – version control.
	· This section concerns schemes of work and lesson plans after the design phase has been completed.
	CIF 2.1, 5.1, 5.2, 7.3

EFQM 4e 5a

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre policy and procedure.

· Examples of the application of the policy and procedure.
	· A copy of the departmental policy and procedure.

· Examples of the application of the policy and procedure.
	· A copy of the relevant policy and procedure.

· The scheme of work and related lesson plans for the course.

· Examples of where the policy and procedure have been applied to the course.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the policy & procedure and of the impact on quality improvement.

· Staff are aware of, and implement the policy and procedure – they are aware of the level of discretion they have to make changes before reference to a higher authority.
· Learners can explain their involvement in judging if aims and objectives have been met.
	


	C. 
DELIVERY 

	C8.
The nature and availability of learning resources

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre explains its approach to ensuring that:

· training and learning locations, classrooms and facilities are appropriate for their purpose
· trainer and learner resources are adequate for their development needs
· staff have access to learning resources and suitable information technology to enable them to deliver the products and services they are responsible for
· learners have access to learning resources and suitable information technology for the duration of the training and learning event.
	· The department explains its approach to ensuring that:

· training and learning locations, classrooms and facilities are appropriate for their purpose
· trainer and learner resources are adequate for their development needs
· staff have access to learning resources and suitable information technology to enable them to deliver the products and services they are responsible for
· learners have access to learning resources and suitable information technology for the duration of the training and learning event.
	· In relation to the course – how the course team ensures that:

· training and learning locations, classrooms and facilities are appropriate for their purpose
· trainer and learner resources are adequate for their development needs
· course team members have access to learning resources and suitable information technology to enable them to deliver the lessons they are responsible for
· learners on the course have access to learning resources and suitable information technology for the duration of the training and learning event.
	· Consideration should also be given to the review and replacement of learning resources.

· Reference may also be made to accommodation and eating facilities.
· Consideration should also be given to how equality of opportunity and good race relations have been actively promoted.
	CIF 3.2 

HMIC P D4 F3

EFQM 4c 4d

BVPT 12 19 



	SUPPORTING EVIDENCE
	· A copy of the centre’s approach to managing its learning resources.

· Details of learning resources available in the centre.
	· A copy of the department’s approach to managing its learning resources.

· Details of learning resources available in the department.
	· A copy of the relevant approach which determines how the course team will manage its learning resources.

· Details of learning resources used in relation to the course.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the approach to managing learning resources including consideration of review and replacement.

· Staff can confirm that learning resources are appropriate in relation to their training and learning responsibilities.

· Learners can confirm that learning resources are appropriate to meet their needs, whilst undertaking the training and learning.
	


	C. 
DELIVERY 

	C9.
Policies and procedures for handling learner records.

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A procedure for recording training and learning outcomes (this may be a force procedure maintained by the Human Resources department).

· A policy and procedure for recording learner progress including formative and summative assessment.

· The procedure should detail the centre’s approach to the storage of, access to, and the handling of learner records.
	· A procedure for recording training and learning outcomes (this may be a centre/force procedure maintained by the Human Resources department).

· A policy and procedure for recording learner progress including formative and summative assessment.

· The procedure should detail the department’s approach to the storage of, access to, and the handling of learner records.
	· How the training and learning outcomes from the course are recorded (this may be a centre/ force procedure maintained by the Human Resources department).

· The policy and procedure which defines how learner progress (formative and summative assessment) on the course is recorded.

· The procedure should detail the course team’s approach to the storage of, access to, and the handling of learner records.
	· An indication should be given of how line managers are informed of training and learning outcomes.

· The policy and procedure re on-course recording of progress may overlap with that required for assessment records in part D.

· May include a link between learner records and version control – to define the version and content of training and learning for any particular learner.
· Consideration would have to be given to diversity monitoring in relation to the force Race Equality Scheme and may relate to A6 (Monitoring should cover applications for training, those who receive training as well as training and learning outcomes).

	CIF 4.2

ECPE Point 42 (operational but equally could apply here)

HMIC P D7

EFQM 4e 5d 6a

BVPT 4

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the procedure for recording training and learning outcomes.

· A copy of the policy and procedure for recording learner progress.
	· A copy of the procedure for recording training and learning outcomes.

· A copy of the policy and procedure for recording learner progress.
	· A copy of the procedure for recording training and learning outcomes.

· A copy of the relevant policy and procedure for recording learner progress.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain both recording systems:

-
training and learning outcomes
-
on-course progress.
· Staff are aware of the respective recording systems and their own roles and responsibilities.

· Learners can confirm their awareness of, satisfaction with the respective recording procedures.
	

	
	
	
	
	
	


	C. 
DELIVERY 

	C10.
Procedures for providing developmental feedback/assessment and on-going support

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s approach to supporting the learner with developmental feedback/ assessment during the training and learning event.

· If appropriate, how the centre maintains contact with learners and provides on-going support.
	· The department’s approach to supporting the learner with developmental feedback/ assessment during the training and learning event.

· If appropriate, how the department maintains contact with learners and provides on-going support.
	· How the course team provides support to the learners with developmental feedback/ assessment during the training and learning event.

· If appropriate, how the course team maintains contact with learners and provides on-going support.
	· This section may encompass a range of activities designed to support the learner whilst on the training and learning event, for example:

· individual tutorials.

· group tutorials.

· reflective learning logs.

· Centres/departments/course teams should also ensure procedures are in place for recognising poor punctuality, non attendance, and poor performance early and that appropriate action is taken.

	CIF 2.1, 4.2, 6.1, 6.2

EFQM 5c 5d

IIP 3

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach.

· Examples of documentation which would evidence the approach.
	· A copy of the department’s approach.

· Examples of documentation which would evidence the approach.
	· A copy of the course team’s approach.

· Examples of course documentation which would evidence the approach.
	VALIDATION VISIT
	

	
	
	
	
	· Managers can explain the approach(es) taken within the centre/ department/course.

· Staff are familiar with the approach and their own roles and responsibilities.

· Learners confirm the implementation of the approach and the degree to which they find it appropriate to their needs.

	


D
ASSESSMENT OF LEARNING and DEVELOPMENT
D1
A policy and procedure(s) defining the applicants’ approach to the assessment of learning and development.

D2
Quality assurance of the assessment process.

D3
Confirmation of the relationship between assessment and course aims and objectives.

D4
Assessment information for learners.

D5
Assessment records.

D6
Assessment appeals.
	D. 
ASSESSMENT OF LEARNING and DEVELOPMENT

	D1.
A policy and procedure(s) defining the applicants’ approach to the assessment of learning and development

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A policy and procedure(s) defining the centre’s overall approach to the assessment of learners.

· It should explain how the centre ensures that all training and learning staff involved in the assessment of learners and the setting of examinations are suitably qualified.

· How the policy and procedure(s) are implemented, monitored and reviewed.
	· A policy and procedure(s) defining the department’s overall approach to the assessment of learners.

· It should explain how the department ensures that all training and learning staff involved in the assessment of learners and the setting of examinations are suitably qualified.

· How the policy and procedure(s) are implemented, monitored and reviewed.
	· An explanation of the course team’s overall approach to the assessment of learners if relevant (may involve adherence to departmental/centre policies and procedures).

· An explanation of how the course team ensures that all training and learning staff involved in the assessment of learners and the setting of examinations are suitably qualified – if relevant. 

· How the policy and procedure(s) are implemented, monitored and reviewed.
	· This policy and procedure may encompass later aspects detailed in this section eg quality assurance of the assessment process.

· The policy and procedure should ensure that assessment practices are non discriminatory and exemplify respect for diversity.
· The policy and procedure should set parameters for the supervision of assessment activity.
· The policy and procedure should indicate how health and safety have been considered in relation to the assessment of learners.
· The policy and procedure should indicate how links to the design process are ensured.
· This would include approaches to developmental assessment.

	CIF 1.1, 1.2, 2.1, 2.2, 4.1, 4.2, 5.1, 6.1, 7.2, 7.3

ECPE Point 30

HMIC P A3 D6 D7 E3

EFQM 5a

MLDPS 3.6

IIP 4

BVPT 8 13 17 18

QAAP B C D E 

	SUPPORTING EVIDENCE
	· A copy of the policy and procedure(s).

· Details of the relevant qualifications of training and learning staff involved.

· Examples to evidence how the policy and procedure have been implemented.
	· A copy of the policy and procedure(s).

· Details of the relevant qualifications of training and learning staff involved.

· Examples to evidence how the policy and procedure have been implemented.
	· A copy of the course team’s approach.

· A copy of any relevant policy and procedures.

· Details of the relevant qualifications of course team members involved.

· Examples to evidence how the policy and procedure have been implemented.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the overall approach to the assessment of learners.

· Staff are aware of the overall approach and can explain their own roles and responsibilities.

· Learners can comment on the relevant aspects of the assessment process eg D4 Assessment information for learners.

	


	D. 
ASSESSMENT OF LEARNING and DEVELOPMENT

	D2.
Quality assurance of the assessment process

	
	CENTRE APPLICATION
	UNIT/DEPT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REF TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s approach to the quality assurance of the assessment process, which should include:

· details of the validation procedure for all aspects of learner assessment including assessment procedures and criteria, examination questions, answers and pass marks
· details of standardisation activities

· details of the verification procedure for assessment decisions, involving appropriately qualified staff
· details of how assessment results are monitored.
	· The department’s approach to the quality assurance of the assessment process, which should include:

· details of the validation procedure for all aspects of learner assessment including assessment procedures and criteria, examination questions, answers and pass marks
· details of standardisation activities

· details of the verification procedure for assessment decisions, involving appropriately qualified staff
· details of how assessment results are monitored.
	· The course team’s approach to the quality assurance of the assessment process, which should include: (May be determined by a department/centre policy.)

· details of the validation procedure for all aspects of learner assessment including assessment procedures and criteria, examination questions, answers and pass marks.

· details of standardisation activities

· details of the verification procedure for assessment decisions, involving appropriately qualified staff.

· details of who monitors the results achieved by the course team.

	· The quality assurance process may be incorporated into D1 policy and procedure(s).

· The approach should ensure that assessment practices are non discriminatory and exemplify respect for diversity.  See also A6.
	CIF 1.1, 1.2, 2.1, 2.2, 4.1, 4.2, 5.1, 6.1, 7.2, 7.3

ECPE Point 30

HMIC P A3 D7 D8 E3

EFQM 5a 5b

MLDPS 3.6 Chapters 5/6

IIP 4

BVPT 8 13 17 18

QAAP E

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach.

· Examples evidencing the implementation of the approach 

· Eg validation of assessment 

· Eg verification of assessment decisions.
	· A copy of the department’s approach.

· Examples evidencing the implementation of the approach eg validation of assessment 

· Eg verification of assessment decisions.
	· A copy of the course team’s approach (departmental approach if in operation).

· Examples evidencing the implementation of the approach eg validation of assessment.
· Eg verification of recent assessment decisions.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the approach to quality assuring the assessment process, indicating the impact on quality improvement.

· Staff demonstrate awareness of the overall approach to quality assuring the assessment process, and can explain their individual roles and responsibilities.

· Learners can confirm relevant aspects of the quality assurance of the assessment process eg they are aware of the verification process.
	


	D. 
ASSESSMENT OF LEARNING and DEVELOPMENT

	D3.
Confirmation of the relationship between assessment and course aims and objectives

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· How the centre ensures that when learners are assessed there is a clear link/relationship between the chosen assessment model and the course aims and objectives, and that such assessment is against objective criteria.

· An explanation of the rationale behind the assessment methodology chosen and of the rationale behind the means of measurement of achievement eg a chosen pass mark.
	· How the department ensures that when learners are assessed there is a clear link/relationship between the chosen assessment model and the course aims and objectives, and that such assessment is against objective criteria.

· An explanation of the rationale behind the assessment methodology chosen and of the rationale behind the means of measuring achievement eg a chosen pass mark.
	If the course is assessed:
· How the course team ensures that when learners are assessed there is a clear link/relationship between the chosen assessment model and the course aims and objectives, and that such assessment is against objective criteria.

· An explanation of the rationale behind the assessment methodology chosen and of the rationale behind the means of measuring achievement eg a chosen pass mark.

	· This aspect may be included in D2 Quality assurance of the assessment process.

· Equally there is a strong relationship between this aspect and the aspects within section B.  Design.

· How it is ensured that the scheduling and amount of assessment are consistent with an effective and appropriate measurement of the achievement of intended learning outcomes
	CIF 2.1, 4.1

HMIC P E3

EFQM 5a 5b

MLDPS 3.6 Chapters 4/6 Pro-forma C

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach to ensuring the existence of the relationship.
	· A copy of the department’s approach to ensuring the existence of the relationship.
	· A copy of the course team’s approach to ensuring the existence of the relationship.
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the approach taken to ensure the existence of the relationship.

· Staff can demonstrate an awareness of the approach and can confirm the rationale used with any courses they are responsible for.


	


	D4.
ASSESSMENT OF LEARNING and DEVELOPMENT 


	D. 
Assessment information for learners

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s approach to providing learners with information on assessment (appropriate times/appropriate methods).

· The centres approach to ensuring that appropriate feedback is provided to learners on assessment outcomes in a way that promotes learning and facilitates improvement.
	· The department’s approach to providing learners with information on assessment (appropriate times/appropriate methods).

· The departments approach to ensuring that appropriate feedback is provided to learners on assessment outcomes in a way that promotes learning and facilitates improvement
	· The course team’s approach to providing learners with information on assessment (appropriate times/appropriate methods).

· The approach may be determined centrally.

· The course teams approach to ensuring that appropriate feedback is provided to learners on assessment outcomes in a way that promotes learning and facilitates improvement.
	· Consideration should be given to the level of information provided in prospectuses, joining instructions and course inductions.

· The focus of this aspect is that learners are confident they have a sufficient understanding of any assessment requirements attached to a training event.

· In preparing the information, the active promotion of equality of opportunity and good race relations should be considered.

· Information may include the consequences of not achieving the desired assessment outcomes, and rules regarding re-assessment.

	CIF 4.2 , 6.1 

EFQM 5d

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s approach to providing learners with information on assessment.

· Examples of joining instructions.
· A copy of the centres approach to providing feedback on assessment outcomes.
· Examples of feedback 
(de-personalised).
	· A copy of the department’s approach to providing learners with information on assessment.

· Examples of joining instructions.
· A copy of the departments approach to providing feedback on assessment outcomes.
· Examples of feedback 
(de-personalised).
	· A copy of the course team’s approach to providing learners with information on assessment.  (department/centre approach if relevant).
· Examples of joining instructions.
· A copy of the course teams approach to providing feedback on assessment outcomes.
· Examples of feedback 
(de-personalised).
	VALIDATION VISIT
	

	
	
	
	
	For both:

· initial information on assessment
· feedback on assessment outcomes.
· Managers explain the overall approach.

· Staff can confirm the approach taken – specific to their responsibilities.

· Learners confirm that they received sufficient timely information.
	


	D. 
ASSESSMENT OF LEARNING and DEVELOPMENT

	D5.
Assessment records

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· The centre’s policy and procedure(s) regarding the management of learner assessment and examination records.

· The procedure should provide detail on:

· access to records

· security of records

· storage of records

· time records kept for.
	· The department’s policy and procedure(s) regarding the management of learner assessment and examination records.

· The procedure should provide detail on:

· access to records

· security of records

· storage of records

· time records kept for.
	· The policy and procedure(s) relevant to the course which define the management of learner assessment and examination records.

· The procedure should provide detail on:

· access to records

· security of records

· storage of records

· time records kept for.


	· This aspect may complement C9 - Training records. 

· An explanation should be provided as to how assessment outcomes are monitored to identify relevant trends.
· How assessment results are used by staff to check the effectiveness of their teaching.
	CIF 4.2 

ECPE Point 42 (operational but could equally apply here)

HMIC P D7

EFQM 4e

BVPT 4

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre’s policy and procedure.

· Examples of completed records (de-personalised).
	· A copy of the department’s policy and procedure.

· Examples of completed records (de-personalised).
	· A copy of the relevant policy and procedure.

· A copy of the course team’s approach if a policy and procedure do not exist.

· Examples of completed records (de-personalised).
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the overall approach as defined in the policy and procedure.

· Staff are aware of the policy and procedure and if appropriate can evidence their compliance.

· Learners are aware of the policy and procedure and their individual rights as defined.


	


	D. 
ASSESSMENT OF LEARNING and DEVELOPMENT

	D6.
Assessment appeals

	
	CENTRE APPLICATION
	UNIT/DEPARTMENT APPLICATION
	COURSE APPLICATION
	COMMENTARY
	CROSS-REFERENCE TO OTHER FRAMEWORKS

	SELF ASSESSMENT REPORT
	· A centre policy and procedure for learner assessment appeals.  As well as detailing the stages of the process the procedure should explain:

-
how the policy and procedure are published and made available

-
how learners are made aware of its existence and content

-
how training staff are made aware of the procedure and their roles and responsibilities

-
how the procedure is implemented and monitored and reviewed.

· An explanation of how general improvement points are fed back into the design and delivery of training.

· How the policy and procedure are managed.
	· A department policy and procedure for learner assessment appeals.  As well as detailing the stages of the process the procedure should explain:

-
how the policy and procedure are published and made available

-
how learners are made aware of its existence and content

-
how training staff are made aware of the procedure and their roles and responsibilities

-
how the procedure is implemented and monitored and reviewed.

· An explanation of how general improvement points are fed back into the design and delivery of training.

· How the policy and procedure are managed.
	· The policy and procedure relevant to the course which deals with learner assessment appeals (this may be a departmental policy).  As well as detailing the stages of the process the procedure should explain:

-
how the policy and procedure are published and made available

-
how learners are made aware of its existence and content

-
how training staff are made aware of the procedure and their roles and responsibilities

-
how the procedure is implemented and monitored and reviewed.

· How the course team identifies and feeds back any general improvement points into the design and delivery of training.

· How the policy and procedure are managed.
	· It should be made clear how this policy and procedure relates to the grievance procedure described in A10 and any complaints procedure as introduced by some forces.

· The policy and procedure should be non discriminatory.  Data should be available to allow the monitoring of appeals re diversity.
· Details of any training provided would be useful.

· The procedure should detail for example:
(See Guidance Note D6)

-
the number of stages involved

-
the timescales

-
individual responsibilities

-
where the process stops and a grievance procedure is utilised.

· The involvement if any, of impartial staff eg staff from other departments.
	CIF 7.1, 7.2, 7.3 

EFQM 5e 6a 6b

IIP 4

QAAP B C E 

	SUPPORTING EVIDENCE
	· A copy of the centre policy and procedure.

· Documentary evidence of the implementation, monitoring and review of the process (de-personalised).
	· A copy of the department policy and procedure.

· Documentary evidence of the implementation, monitoring and review of the process (de-personalised).
	· A copy of the relevant policy and procedure.

· Documentary evidence of the implementation, monitoring and review of the process (de-personalised).
	VALIDATION VISIT
	

	
	
	
	
	· Managers explain the implementation and monitoring of the policy and procedure.

· Staff are fully aware of the policy and procedure and their roles and responsibilities.

· Learners are fully aware of the policy and procedure and their rights and responsibilities.
	


Appendix 1
Application of the Model Approach to the collaborative provision of training and learning products and services – Policy implications

	A  ORGANISATIONAL CONTEXT


Collaborative arrangements should be negotiated, agreed and managed in accordance with a formal legal agreement, which secures the commitment and support of all interested parties.

	· The system for the ongoing management of the arrangement should be explained and should include channels of communication and formal reporting.
· The way the collaborating parties will monitor, review and amend the detail of the arrangement.
· The formal agreement should cover the detail of the collaboration, for example:
-
respective responsibilities and obligations of the parties in relation to the delivery of products and services

-
adequacy of administrative support, including that relating to quality assurance

-
arrangements for succession planning in relation to key activities and posts.
	


Explanation of the rationale for the collaboration.
	· Explanation of the procedures to monitor and review regularly the products and services under the agreement (including how products and services may be withdrawn).
	


The formal agreement should ensure that the financial aspects of the arrangements satisfy any statutory and funding body requirements – activities must be costed and accounted for accurately and fully.  There should be adequate safeguard against financial temptation to compromise standards.
	· The approach to identifying and responding to significant changes in the financial and other resource aspects of the arrangement in a way that will ensure that standards will not be compromised and the interests of learners will be protected.
	

	A4
	· Published information clearly outlines the nature of collaborative arrangements and outlines respective responsibilities of the parties.

	A5
	

	A5.1
	· Who will be accountable for the quality and standards of all products and services provided within the collaborative arrangement.

· Responsibility for quality assurance and control should be clear, explicit and documented.

	A5.2
	· Effective mechanisms are in place to seek and consider learner feedback.

	A6
	· Support and guidance and provision for meeting learners with educational needs.

	A7
	

	A8
	

	A9
	· Opportunities for cross-membership of the staff on relevant committees explored and when appropriate implemented.

	A10
	


	B DESIGN

	B1
	

	B2
	

	B2.1
	

	B2.2
	

	B3
	

	B4
	

	B5
	

	B6
	

	B6.1
	

	B6.2
	

	B6.3
	

	B6.4
	· Particular care will need to be taken to ensure that the requirements of any professional or statutory body with an interest in a product or service which is subject of a collaborative arrangement are satisfied.


	C DELIVERY

	C1
	· Respective responsibilities where shared training is a feature of the arrangements.

	C2
	

	C3
	

	C4
	

	C5
	· Should ensure that effective measures exist to review proficiency of staff engaged with collaborative products and services.

	C6
	

	C7
	

	C8
	· Ability to provide the infrastructure and the learning resources necessary to ensure that the required quality and standard of the planned provision will be achieved.

	C9
	

	C10
	


	D ASSESSMENT


Common understanding re approach to examinations and assessment.
	· Agreed conventions/protocols.
· Appropriate training events.
	

	D2
	· Review, evaluation and moderation of assessment instruments and practices.

	D3
	

	D4
	

	D5
	

	D6
	


Glossary

Please note that terms contained in the glossary are defined in a police training and learning context, for the purposes of this external Quality Assurance Framework.
	Accreditation
	An official recognition process which a module/course/programme of study may go through in order to attain to a certain standard recognised by a university/college or other awarding body.

	Appeals Procedure
	A process by which learners’ concerns or complaints, specifically in relation to assessment, are dealt with in an objective and professional manner.

	Approval
	The outcome of an assessment process which compares a training and learning provider against a quality assurance framework or other standards.  It differs from accreditation in that it is less prescriptive how the provider meets the standard.

	Benchmark
	A level by which organisations can measure themselves against.

	Best Value in Police Training (BVPT)
	Part of the Government modernising agenda, Best Value is defined as a statutory duty of the police service to deliver services to clear standards (covering cost and quality) by the most economic, efficient and effective means available.  In this case applied to police training and learning.

	Business Plan
	Document which defines the organisations, departments or units achievable, measurable aims and objectives: often including funding and budget arrangements.

	Client
	The client represents the user, contracting for the service.  In police training they represent the police service or force and should specify the training needs of staff in the organisation, identify the most suitable solutions and evaluate the impact of delivery, eg personnel department in conjunction with line managers.

	Common Inspection Framework
	Framework used by Adult Learning Inspectorate to check systems and grade organisations within the post 16 Learning and Skills Sector – including: work based learning for people over 16; learning for those over 19 in further education colleges; learndirect provision; programmes funded by Jobcentre Plus for unemployed people and adult and community learning.

	Contractor
	Contractors provide a service.  This may be the provision of a specific training solution.  The Contractor should provide training and learning solutions which meet the needs defined by the client e.g. Force training Centre responding to the needs identified by the client (Personnel Department).

	Diversity.
	Diversity means both the ways in which we all differ and our responses to this.  Differences may concern race, gender, physical abilities/qualities, sexual orientation, age, religion or belief.  The central theme is to accept, respect and value such differences and enable people of all races and backgrounds to participate in the delivery and receipt of training on equal terms.  This would include all action taken to ensure that the needs of all individuals are met, to enable them to realise their full potential – whether or not this is a specific legal requirement.


	The EFQM Excellence Model
	A non-prescriptive framework supporting sustainable excellence incorporating fundamental business concepts.  Sometimes called the Business Excellence Model.

	Environmental Scanning
	The systematic review of literature and other forms of communication, or attendance at events to identify emerging issues, which may affect the currency of training materials, business or operational practice.

	The European Code of Police Ethics (ECPE) 
	A code covering core values within Europe’s Police Forces.

	Evaluation
	A systematic approach to the data collection that helps managers arrive at an informed decision on the worth and value of a training programme.
(Managing Learning 1999)

	Fairness
	The extent to which a product or service is appropriate for members of different groups, and the extent to which users of products or services are treated the same way, regardless of sex, gender, race, ethnicity, nationality, disability, age, religion etc.  The existence of group differences in performance does not necessarily make an assessment unfair, because the groups may really differ on the trait/ behaviour/ construct being measured.

	Formative Assessment
	Formative assessment can be considered an assessment that is used at either the beginning or mid way through a process in order to determine the requirements of an individual or group.  This assessment is then used to determine the type and style of interventions that best suit those bespoke needs in order to achieve some defined outcome.

	Grievance Procedure
	A process by which students/staff, who feel they have been unfairly treated, are dealt with in an objective and professional manner.  Now often referred to as Fairness at Work Procedures.

	Her Majesty’s Inspectorate of Constabulary (HMIC)
	An independent inspectorate, reporting to the Home Secretary on the efficiency of the police forces in England and Wales.  The HMIC (T) focuses specifically on personnel and training matters.

	Integrated Competency Framework
	The Integrated Competency Framework is a tool to enable police forces to raise standards and improve the quality and consistency of performance and behaviour for roles within the Police Service for both officers and police staff.  The framework is built around ‘Rank and Role profiles’ and combines National Occupational Standards for the service and the National Competency Framework.

	Induction
	A process to support new staff or transferring staff in an organisation in regard to policies affecting them, their defined role, resources available to them, appraisal and development opportunities.

	Investors in People (IIP)
	Investors in People is the national standard which sets out a level of good practice for training and development of people to achieve business goals.



	Learner
	A person receiving education or training, including student, trainee, apprentice, client and participant.

	Learning Outcome
	A statement that defines what a learner should know and be able to do on completion of a training and learning activity.

	Models for Learning Guide.
	A Centrex produced document to support training, learning and development needs of police staff.

	National Occupation Standards
	The standards describe competent performance in terms of outcomes.  Together with a defined assessment strategy they allow a clear assessment of competence to be made against nationally agreed standards of performance for all police roles.

	National Competency Framework
	The framework sets out clearly what is expected of all personnel (officers and police staff) in carrying out their duties.  It describes the activities undertaken and the processes required to support their role.  The framework has been designed for the police service in England and Wales and is also being adopted by the Police Service of Northern Ireland.

	PADR/PDR
	Performance Appraisal and Development Review/Performance Development Review. At the moment the former applies to police staff, in the Home Office and Centrex and the latter to police officers in Centrex.  Eventually they will be merged into the National Performance and Development Review.

	Performance Needs Analysis
	The process by which a performance gap is identified.  A performance gap being the difference between the actual performance observed at organisational, occupational or individual level and the level of performance that is desirable or required.  The solution to the performance gap may or may not involve a training and learning response.

	Policy
	A document which supports the organisations vision and detail functions and goals.  Generally they identify the principles involved in addressing aspects of the organisations vision.

	Procedure/ Systems
	Written documentation detailing operational processes in order for the organisation to meet its goals.  They provide the detailed manner in which policies are to be achieved/implemented.

	Quality Assurance 
	The means by which an organisation confirms that conditions are in place for learners to achieve the standards set by the training and learning provider.

	The Quality Assurance Agency for Higher Education(QAA)
	The agency for assuring academic quality and standards in Higher Education institutions.

	Quality Assurance Framework (Centrex)
	A Centrex designed framework to support quality systems and improvement in police service training and learning.  The framework provides a set of principles and policy implications which should be met to ensure consistency and quality of training and learning.

	Reliability
	Indicates how precisely an exercise (test) measures what it is intended to measure.  An assessment instrument cannot be valid if it is not reliable.


	Self Assessment
	A method by which organisations can assess and report on their own quality systems and operating processes and thereby set goals for continuous improvement.

	Sponsor 
	The sponsor or commissioner of an evaluation represents the client.  They need to be in a suitable position and have the power to change, or possible stop the activity as a result of evaluation.  Sponsors can also commission the design and development of training and learning products.

	Strategy
	Plan(s) which are usually long term, setting out a vision for the future in respect of an organisations’ functions and goals.

	Summative Assessment


	Summative assessment is an assessment that is undertaken usually at the end of some type of intervention (eg a course or programme of learning) in order to determine whether or not an individual has become competent as defined by some predetermined aim.  These are used to either certificate competence or provide a graded achievement of performance.

	Training Needs Analysis
	A training needs analysis should follow a Performance Needs Analysis, the outcome of which has determined the need for a training intervention.  The training needs analysis will form the basis of any future training programme and should identify:

· Who must be trained

· What must be trained

· When this training should occur

· Options for how the training could be delivered

· How training must be supported in the workplace.

	Validation 
( - Evaluation) 
	Validation, a term used synonymously with evaluation, refers to determining whether or not a course has met its prescribed objectives or whether or not a test or questionnaire is sound.

(Reeves 2001)

	Validation Visit
	Assessors from the Centrex Quality Assurance and Evaluation department visit organisations and examine evidence to ensure conformity with the Quality Assurance Framework.

	Validity (Assessment)
	The extent to which inferences and actions made on the basis of a set of scores (from a test, exercise, interview) are appropriate and justified by evidence.  It is the most important aspect of the quality of an assessment.

	Verification
	Verifying assessment is concerned with maintaining the quality of assessment for all candidates.  Methods employed to ensure consistent and reliable assessment.



[image: image1.png]



� In writing this section considerable use has been made of: The Quality Assurance Agency for Higher Education.  Code of practice for the assurance of academic quality and standards in higher education.  Section 2 – Collaborative provision – July 1999.
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