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NPIA would welcome further contributions to supporting Police learning and development.  Ideas for improvement can be mailed to:

jean.garrod@npia.pnn.police.uk
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NPIA is committed to providing fair access to learning and development for all its learners and its staff.  To support this commitment, this document can be provided in alternative formats such as audio, clear print, large print or Braille.
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Introduction

This guide is intended for: 

Anyone undertaking a learning design project.
Associated documents:
a) Models for Learning Glossary

b) Performance Needs Analysis 
Guide

c) Learning Needs Analysis Guide

d) Overarching Standards

What is a learning design project?

A learning design project aims to achieve the learning outcomes specified in the Learning Needs Analysis (LNA) by using a systematic approach.  The output – the learning package - will have due regard for themes such as Race and Diversity and Health and Safety and it will be consistent with legal, policy and procedural requirements.  It is sponsored by a senior manager in the organisation who can secure and deploy resources to achieve performance improvement.  Performance improvement is the ultimate goal of all learning and development in the police service.

The Sponsor
 for such a project has a wider organisational perspective than the Designer, and each needs the advice and guidance of the other for a successful outcome.   An effective learning programme is one where learning transfers into the workplace, is supported by management actions and secures improvement in performance.  The Designer is crucial in developing a programme that takes account of learning preferences and blends different approaches to produce a powerful learning experience.  

A design project uses a recognised project management approach
 and addresses issues of documentation control including retention, version control and protective marking.  Issues of proportionality and relevance will guide the resource requirements, so that a small scale requirement uses fewer resources and takes less time than a large one.  When deciding what resources (including time) to allocate to projects, key considerations include the projected lifetime of the programme, volume of learners, risk and impact.  

Why undertake design as a project?

There are several reasons to undertake design as a project.  In Managing Learning (1999) HMIC commented: 

 “Ideally, the model used for training design should commence with an in-depth understanding of the training task that needs to be accomplished.  The process should be systematic and should consider whether training is the most appropriate way to achieve the task.”   

Managing Learning, HMIC (1999)

This approach emphasises that any necessary learning intervention
, to be effective, needs to be part of a holistic approach to addressing performance needs.   

The Designer plays a key role in the team that achieves improved performance through successful learning – but is still only a part of that team.  
By building on the PNA and LNA in Models for Learning the performance needs are identified and the contribution that learning can make to the required changes in performance is more easily described.  

Similarly, learning alone is not a complete solution to performance improvement and business change.  Management solutions are needed to support transfer of learning to the workplace and embed new practices into daily routines.  Taken together with the learning, the combined effect should achieve the required outcomes.  

Since this will involve staff from different areas and departments, managing the learning design stage as a project helps to make best use of the resources available by sharing information, building on existing work and avoiding duplication and gaps.  The learning package that results from the processes in Models for Learning leaves an audit trail of decisions made and activities undertaken.  This supports any quality assurance framework.  

The design project is part of a larger programme of organisational change.

Change usually has resource implications, so the business case for change and the management decisions involved should be documented as part of the overall change management strategies used in force.  

Design principles 

The principles of good design are few, but vital to effective learning.  They require that every learning and development programme is:  

· Based on an identified performance need 

· Aligned with National Occupational Standards and the National Competency Framework to enable delegates to fulfil Role Profiles

· Aligned with Doctrine and Professional Practice Guides

· Built on agreed Learning Descriptors
· Checked to ensure it is legally correct and reflects the force’s Race and Diversity strategy

· Developed with regard for differing learners’ needs and preferences, using a range of methodologies 
· Developed with the engagement of local and national communities, including vulnerable people and victims of crime

· Supported by a range of management actions to ensure transfer of learning to the workplace
· Developed leaving a clear audit trail for the product development and maintenance cycle

The design principles are supported by two areas: the designer role and the design process.

The Designer role
· Is documented as part of the Role Profile, built on National Occupational Standards and reviewed through the PDR system

· Is part of the team that identifies needs, then develops, delivers and evaluates learning for performance improvement

· Is supported by clear guidelines e.g. for processes, house style and methodology

· Is supported by services such as typing input and display

The design process
· Is clearly documented with checklists and templates 

· Is underpinned by a robust quality assurance framework

· Builds on an explicit performance need 

· Ensures the learning programme is based on good practice, national standards and agreed doctrine

· Builds in essential threads, such as Race and Diversity, Health and Safety, ethical conduct

· Blends a range of learning methodologies to achieve the learning outcomes 

· Builds in assessment opportunities for learners

· Ensures community engagement takes place

· Enables the collection of evaluation data at each relevant stage 

· Recognises the constraints and opportunities of the organisational setting

· Supports measures to enable learning to transfer to the workplace

· Enables external accreditation where appropriate

The design process has four stages that build on PNA and LNA research:

1 Commissioning 

2 Scoping

3 Stakeholder engagement

4 Creating Learning Products, validating, piloting through delivery and amending in the light of findings

Stage 1 - Commissioning  

Activity: Sponsor commissions learning design project from designer to support achievement of identified performance standards.

Output: Project Plan agreed by Sponsor and designer that clarifies what outcomes and outputs are required and by when, the resources available and any constraints placed on the designer.
The Sponsor
 commissions a learning design project following a PNA and LNA.  From these, the Designer will know the level of performance required in the workplace and who needs to be able to display it.  The learning specification
 will be available to the Designer, who needs to be satisfied that there are no information gaps.  

The Sponsor/Designer interview clarifies the aims and outcomes of the design project, the timescales involved, the quality control measures and access to the sponsor during the project.  The Designer captures this in the project plan showing timescales, resources required and milestones.  Time, resources and quality of outputs are the three project variables and both Designers and Sponsors need to be realistic about what can be achieved with the resources in the timescales.

Quality Assurance Milestone

At this point, information gathered should be reviewed to help refine the project plan prior to putting it before the sponsor.  The next phase of the project may then be discussed and further actions agreed.

Stage 2 – Scoping

Activity: Develop draft learning descriptors
 and consider the most appropriate learning methodologies for the target group.

Output: Learning descriptors that have undergone all QA processes, are agreed by the Sponsor and are ready for Stakeholder Consultation.  (This stage may be combined with the third stage).
Scoping
The process of clarifying what will be included (and excluded) enables agreement to be reached on the exact formulation of the learning.  Some key issues need to be considered and some examples are given below.
	Issue
	Consider


	

	What change in performance is required?


	New powers/duties requiring new skills: e.g. Serious and Organised Crime Legislation

	
	Changing roles? E.g. Promotion or transfer

	
	New technical requirement? E.g. Airwave

	
	New roles/expanding workforce? E.g. PCSOs

	
	New legislation requiring knowledge? E.g. Asylum and Immigration Act 2004

Poor performance and performance gaps? E.g. Race and Diversity

	
	
	

	Target Group


	Which ranks, roles, responsibilities, functions? E.g. patrol officers, specialists, supervisors

Preparatory to taking up role or on-the-job development with support?

	
	Learner volume and location?

Timescales?

Constraints? E.g. Access to technology, Working patterns

	
	

	
	

	
	
	

	Analysis and Research


	Existing work e.g. PNA/LNA
Role profiles/NOS
Doctrine, HMIC or other reports, academic research

Subject Matter Experts, (may require procurement)

Consultation framework and methods (see useful websites
)  
Existing learning and support materials

	
	
	

	
	
	

	
	
	


	Issue
	Consider


	

	Key Issues


	Teaching and learning approach? E.g. classroom or workplace-based; technology-based?  Workbooks?  
What blend of materials and delivery?

Assessment requirement?

· Examinations

· NOS

· Developmental knowledge check
Are assessors qualified to assess?

External accreditation required?

E-Learning contribution?

Golden threads – Race and Diversity, Neighbourhood Policing……

Tutor/trainer guidance requirement?

Tutor/trainer competence requirement?


	Customer Relations


	Communication with forces and stakeholders?
Consultation events?
Communication in force including supervisors of target group
Local or centrally delivered product?
Introductory workshops required?
Publication and dissemination?
Maintenance and lifecycle?

	
	

	Learning Descriptors
	See ‘Learning Descriptors’ Template


	
	

	Learning Resources


	Learning modules
Coaching/tutoring
Case studies and On line Scenarios

E-Learning modules and E-Reference

Workshop Guidance

Lesson Plans
On line Forums

Student notes

Examinations and Knowledge tests

Trainer guidance

Virtual classroom sessions


	QA Processes
	Adherence to organisational QA Framework?

Legal and diversity checked?

Evaluation Strategy?

Community and Stakeholder engagement?

Audit Trail?

Sponsor agreement?

	
	


Stage 3 – Stakeholder Engagement

Activity: Agree Learning Descriptors and proposed learning programme and delivery methods for the target group in consultation with Stakeholders.

Output: Learning descriptors and learning programme showing delivery methods agreed by the Stakeholders prior to developing learning materials.
Stage 3a - Map the learning descriptors against the proposed learning programme to indicate how and where each will be met

· The learning programme uses a blend of learning methods most appropriate to all the circumstances. 

· Different learning methods may be used to achieve the same learning outcome.
· The learning outcomes required by each programme, by each module, and at each stage are defined.
· Learning outcomes are based on role profiles and need to be explicit to learners.

· All assessment opportunities (to assess learner achievement against the learning outcomes) are indicated in the programme, including what will be assessed, when, where, how and by whom.  

· A range of assessment instruments is available to cater for differing needs.

The following responsibilities are shared with the team and must be clearly documented:

· Learning outcomes are based on role profiles and supervisors need to be aware of these.

· Assessment is valid, reliable and fair.

· All assessors are qualified to assess learner performance.

· The success of the learning programme is measured in terms of workplace performance criteria. 

· Learning programmes are evaluated according to the Evaluation Strategy.

· All internal stakeholders are aware of their responsibilities in this programme.

· Discussion with stakeholders has taken place to add rigour to the learning specification.

Stage 3b - Apply the appropriate quality assurance process to the draft programme 

· As a minimum this should include a ‘critical friend’ review but consider including:

· An independent trainer – particularly if the designer has been working alone

· Diversity specialist

· Community representation

· Health and Safety specialist (Risk Assessment for activities is needed)

· Legal checking

· Where there is a Force-wide policy the Quality Assurance Department should be consulted for advice.   Where there is no policy, the agreement made between the designer and Sponsor will be used.

Stage 3c – Identify Stakeholder groups, and organise engagement activities 

The Association of Police Authorities have published a Guide “Involving communities in police learning and development: a guide” that is available from their website: www.apa.police.uk
Similarly the Home Office have published their “Guide to Community Engagement in Policing” that is available at: www.communityengagement.police.uk
Consultation and involvement with diverse communities can provide real benefits to communities, to the learning function and particularly to operational policing.  By making links between operational performance and learning and development, some of the practical considerations for communities and for the police are better understood by the participants.

It will clearly take time to build public confidence in consultation, but as a regular part of developing policing performance, planned into projects from the start, it becomes an accepted practice.   Learning and development staff could attend regular local community consultation events to ‘tap into’ live concerns; similarly, operational staff may benefit from working with development projects to expand awareness and test the effectiveness of learning proposals.

· Develop Stakeholder Consultation Framework – see template
  
· Identify representatives for each Stakeholder Group with contact details

· Organise venue or format of consultation: focus group, telephone interview, online survey…

Stage 3d - Present the proposed learning programme to the Stakeholders for discussion and validation

· Identify what specific feedback is required and who is best placed to provide that.  

· Prepare a presentation or consultation package that identifies clearly what outputs are required and by when and gives contact details of the co-ordinator
.  

· Ensure that different formats are available e.g. large print, audio version, options to respond by e-mail, telephone, postage paid written response
.

· Provide assurances of anonymity for respondents.

· For meetings, ensure the timing and location suits the target group e.g. dark evenings may pose difficulties for some people.

· Allow time for the consultation process to be thorough – at least three weeks.

· Document the steps taken, results obtained and any changes resulting from feedback to provide an audit trail, including the Risk Register.

· Action any feedback.

Stage 4 – Creating, validating and piloting learning products
Activity: Create, validate and pilot all learning products and make changes as necessary.

Output: All supporting learning materials including lesson plans, tutor/student support material, handouts, workbooks, e-learning material, notes for workplace supervisors and learners that make explicit links to NOS/ICF and Personal Development Review.
Stage 4a – Produce learning and support materials for each activity

· Search for existing materials that can be used or adapted – see Design Materials Review Template

· Consider contacting other training providers, internal and external to the Force 
· Check whether subject matter experts (SMEs) have access to training materials, manuals or other source documents that can be used or adapted – how did they learn their specialism? 
· Consider copyright and Freedom of Information Act issues: get specialist advice if needed 
· Identify any additional risks that arise from either using existing materials or designing from scratch

· Record these risks in Risk Register

· Identify key resource material and circulate it amongst the design team 

· Engage the design team and other stakeholders to generate ideas based on sound educational principles.   Examples include learning that:                                                 
· Is learner centred where possible

· Offers the learner a range of experiences that cater for different learning styles, flexible working arrangements and abilities

· Provides fair access
 to learning and assessment for all potential learners 

· Is supported by management actions
 before and after the primary learning event to maximise and transfer learning to the workplace (e.g. e-learning, line manager review, workplace coaching etc.)

· Promotes diversity and engages the community

· Provides frequent assessment opportunities by trainer, learner, peers and external bodies as appropriate

· Matches the skill profile of the trainer and other facilitators/assessors of learning 

· Recognises other resource constraints e.g. timescales, accommodation and facilities

· Meets Health and Safety requirements (Risk Assessments needed)

· Allocate design tasks and produce draft session notes and supporting materials

· The learning objectives that each session meets must be identified, breaking them down to detailed sub-objectives where this is necessary to clarify intended outcomes

· The Project Manager is responsible for facilitating collaborative team working

· The Project Manager is responsible for ensuring that the sum of these objectives meets the overall programme aim

Stage 4b – Engage a panel as appropriate to validate all learning materials 
· An independent validation panel should always be asked to review learning materials before they are released for pilot, and at other stages of the design process where this is indicated by the nature of the risks identified.

· The role of the panel is to check that the proposed programme has the potential to achieve the learning outcomes described.

· The composition of this panel will vary according to the project risks.  However, the following must be included unless the risk of excluding one or more of the roles has been accurately assessed and the Sponsor has recorded that s/he accepts those risks on behalf of the Force:

· An authoritative subject matter expert (SME) – preferably not the same person who advises on content throughout the project

· Force Diversity Officer or other diversity specialist

· Community representation including victims of crime

· Force Training Manager or other independent trainer

· Legal Services

· Force Health and Safety Branch or local Health and Safety representative 

· Representative of the project Sponsor

· Early identification of panel members will allow them to be involved at earlier stages of the design. It will also allow them to be given adequate notice of delivery dates for each step where a review is required so that they can set aside time to review material, minimising delays.

· Supply controlled copies 
of learning materials to the validation panel and ensure they are amended in light of feedback received.  Consider asking specific questions to direct the panel’s attention to areas of specific risk and need, e.g. “Will this help officers to deal with the situation in ways that meet the needs of victims of this particular crime?”

Stage 4c – Assist the Sponsor to pilot all materials and gather feedback 
· The design team should not be directly involved in the pilot of the materials in order to ensure independent review.

· Consider asking members of the validation panel, particularly Subject Matter Expert and community representatives, to observe the pilot (unless self-teach materials have been designed).

· Where materials are self-teach, consider observation of learners or of accessibility tracking of the technology (e.g. number of key strokes to access target material) to measure ease of use.  

· Ensure changes are made as agreed and documented.

· Identify any needs for review events to ensure currency of the learning programme.

· Identify maintenance schedule and resourcing required if needs above are identified.

· Hand over final product to Sponsor and confirm project closure.  

· Lodge all documents with Project Registry or ensure they are kept safely to preserve corporate memory.

An example of a design project summary follows.  This is from the Executive Services of the Central Authority for the Initial Police Learning and Development Programme and maps the process used by them to produce blended learning materials. 



Suite of supporting documents for design
The following suite of documents will ensure that all areas in the Design project are addressed and the completed ones will provide the audit trail.  The ‘How do I…?’ section in the LNA Guide may also be useful for Designers.  Many of these documents are part of other stages in the process and may already be partly completed.  References are given on the documents that follow.

	Checklist/Template
	Purpose

	Design Template A -  Commission
	Records the initiation of the Design project including Sponsor and lead Designer



	Design Template B -Consideration of alternative solutions 

	Records the consideration of alternatives to expensive classroom-based training.  



	Design Template C - Design materials review 
	Records the review of existing material to ensure best value.  



	Design Checklist D - Task Allocation 


	Records task allocation to help you prepare the Project Plan.  



	Design Template E -

Community Engagement

	Records feedback from different groups.  Should be tailored to address the needs of the particular people that you are consulting.

	
	


Design Template A - Commission
	Sponsor:
	Author:

	Div/Dept:
	Date

	Identification of performance need or the PNA reference.
	

	Summary of learning outcome required:

 FORMCHECKBOX 
   The learning is required to introduce a new practice/procedure                   

 FORMCHECKBOX 
   The learning is required to improve an existing practice/procedure
 FORMCHECKBOX 
   The learning is required to perform an existing practice/procedure differently

LNA Reference:

	Which national, force or local objective(s) is this issue linked to?
	

	What specific outcomes are required? (Refer to PNA and link to role profiles/NOS)
	

	How will these outcomes be measured?  (Refer to PNA)
	

	Staff details: 

Target ranks and roles:

Location of staff:

Unit/team(s) affected:

Totals:
Other factors affecting delivery of learning e.g. shift patterns, flexible working, access to technology.


	How urgent is the need to address the performance gap?
 FORMCHECKBOX 
  Immediate 

 FORMCHECKBOX 
  Within the next three months 

 FORMCHECKBOX 
  Within the next six months 

 FORMCHECKBOX 
  Within the next nine months 

 FORMCHECKBOX 
  Within the next twelve months

	Has Stakeholder consultation taken place? (See Stakeholder Consultation Framework)

	Have management actions been identified to support transfer of learning to the workplace? (see Management Actions Options)

	Is there an ongoing element? (Continuing cycle of training; refresher requirements; maintenance?)
 FORMCHECKBOX 
  Yes   FORMCHECKBOX 
  No

Comments

	Signed:

	Date:


Retain this form on the course file.

Design Template B - Management Actions Options

This checklist records the consideration of alternatives to expensive classroom-based training.  Sponsor and designer should complete it together.
	Sponsor

	Designer

	Performance need identified (PNA reference)

	Date

	Please indicate which of the following have been considered to address the performance issue, making any notes, which are relevant to each option:


	 FORMCHECKBOX 
  Changes to organisational Policy/procedures.

	 FORMCHECKBOX 
  Other management actions

	 FORMCHECKBOX 
  Written/electronic communication of instructions to staff

	 FORMCHECKBOX 
  Formal briefings to staff

	 FORMCHECKBOX 
  Locally delivered instruction by appropriate individual/organisation

	 FORMCHECKBOX 
  Cascading of distance learning material/information

	 FORMCHECKBOX 
  Job/role shadowing

	 FORMCHECKBOX 
  Work with ‘experts’ from another area/dept/force/organisation

	 FORMCHECKBOX 
  Other alternatives considered. (Please list)


Retain this form on the course file
Design Template C - Materials Review template

This template records the search for and identification of existing learning materials that may deliver the outcome in whole or in part, that saves time, effort and resources. 

	Design Project: 

	Sponsor:
	

	Designer:
	Author (if different):

	Indicate areas of search and indicate how successful that search has been: 

 FORMCHECKBOX 
   In-force provision

 FORMCHECKBOX 
   National Police Library

 FORMCHECKBOX 
   NCALT/MLE

 FORMCHECKBOX 
   Forces within the region 

 FORMCHECKBOX 
   Other police forces (national/international)

 FORMCHECKBOX 
   NPIA/CPTDA

 FORMCHECKBOX 
   Other public/HM Services

 FORMCHECKBOX 
   Internet 

 FORMCHECKBOX 
   Private/commercial companies

 FORMCHECKBOX 
   Academic institutions

 FORMCHECKBOX 
   Other training providers



	Date completed:


Retain this form on the course file.

Design Checklist D - Task Allocation 

This checklist records the allocation of tasks prior to any learning event and helps the designer prepare the Project Plan.  Sponsor and designer should complete it together.  (This checklist is also part of the LNA Guide and may be part completed already)

	Sponsor

	Designer

	Performance need identified (PNA reference)

	Date

	Title of learning event(s) or programme

	Dates for delivery

	Tasks assigned; to whom, progress.
 FORMCHECKBOX 
  Record Diversity impact assessment for delivery phase

 FORMCHECKBOX 
  Obtain existing material (check copyright issues)

 FORMCHECKBOX 
  Prepare course materials
 FORMCHECKBOX 
  Confirm MLE upload constraints

 FORMCHECKBOX 
  Conduct and record risk assessment 
 FORMCHECKBOX 
  Enable course registration 
 FORMCHECKBOX 
  Confirm Evaluation method and materials 

If classroom-based:
 FORMCHECKBOX 
  Prepare/print/copy all written materials

 FORMCHECKBOX 
  Prepare Timetables/schedules 
 FORMCHECKBOX 
  Book presenters/speakers 
 FORMCHECKBOX 
  Book classrooms/venue
 FORMCHECKBOX 
  Book technical resources 
 FORMCHECKBOX 
  Issue joining instructions/pre-reads 
 FORMCHECKBOX 
  Prepare class lists 
 FORMCHECKBOX 
  Confirm course is included in learning plan (if applicable)

 FORMCHECKBOX 
  Other


Retain this form on the course file.
Design Template E - Design Community Engagement

This template records feedback on the LNA proposals from different groups.  It should be tailored to address the needs of the particular people that you are consulting.  The MfL Access Style Guide may be helpful.  This template is also part of the LNA Guide and may already be part completed.
<<insert name of work programme feedback sought for>>
CONSULTATION FEEDBACK

Thank you for agreeing to help us improve the quality of service that we provide.  Please write as much as you wish.  If entering your comments electronically the boxes will expand; if you are writing by hand you can add pages. 

 If we can make any alternative arrangements to help you to comment, for example, large print, verbal question and answer, help with English, please contact <<named contact>> on <<contact details>> available <<times and days>>
(Ensure that this section is repeated in as many languages as necessary for the range of the consultation and the whole questionnaire is produced in the required language.  Responses may be increased with alternative formats, including the opportunity to respond verbally.)
	Organisation being consulted

	Contact person

	Preferred method of contact:

 FORMCHECKBOX 
  telephone  

 FORMCHECKBOX 
  e-mail

 FORMCHECKBOX 
  letter

 FORMCHECKBOX 
  other (please list)

	Contact details (address, telephone number, e- mail address if possible)

	General comments on the <<name piece of work>>



	Are there any omissions from the <<work>>? Please give details.

	Are any elements not required? Please give details.

	Issues that you/your organisation would like to see in the learning material. 



	Are you able and willing to suggest or provide any case studies or exercises that illustrate the issues you’d like to see developed?



	Would you/your organisation be willing and able to assist us further by giving feedback on the learning materials when produced?

Text based workbook   Yes / No  

e-learning modules       Yes / No  

	Do you, or anyone else require any adjustments in the way we provide information, to help get the best out of it?

No

Yes. Please give details.



	In the future, can we make better arrangements for consultation? If so, how should we do this?



	Please enter any other comments you’d like to make.




Please return your comments to <<named contact>> by [insert date]
E-mail if possible to <<named e-mail address>> 

Or post to <<named contact>> <<given address>>

Issue Date July 2007
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Stage 1�



National Occupational Standards (NOS)

Learning Requirement (LR)

Integrated Competency Framework (ICF) (Attitudes and Behaviour)

Doctrine (PIP, CP, DV etc..)

HMI Reports

CRE Reports

Home Office Strategies

Themes from ACPO Learning Requirement

Extended/Wider Policing Family 
(E/WPF)

NRAC feedback

Neighbourhood policing


�

Stage 2 �

DIF Analysis:

SMEs.
Tutor Constables.
Trainers.
Diversity experts.
End recipients.
Operational officers.
Community consultation where community engagement involved.�

Collation of Hierarchical lists (criticality index)�

Design Process Assurance Rep agreement�

Learning Descriptor Development�

Stage 3�

Stakeholder Case Consultation�

Baseline Materials�

Case Compilation�

Lesson Plans

Combining Cases and Learning Outcomes  into Detailed Lesson Plan (sequence) with Trainer Guidance and pointers to supporting materials�

Stage 4�

Draft Training Materials�

Generic Student Notes

 Supporting all Learning Outcomes of the Programme�

Supporting Resources

Group E Learning Individual E Learning
Role Play scripts
Syndicate Exercises
Individual Exercises
Group Exercises
Video / Audio
Self Study / Research
Workbooks
Facilitation Briefings
Observation Briefings
Low profile Police Ops
�

Stage 5�

Materials Assurance and Amendments�

Stage 7�

Release�

With Stakeholder / SME / Legal / Diversity / Proof validation and amendments�

Community /Stakeholder / SME / Post Holder focus groups

(many of which will be involved at the drafting of the materials in  stage 4)�

Case Documentation

PC/SGT case study related interviews:
- Instigation
- Initial Response
- Investigative Assessment
- Suspect management
- Evidence Assessment
- Charge and Post Charge Activity
- Court
�

Design Processes for the Development of Executive Services IPLDP Blended Learning Materials�

Version 1.0 																	23/05/2005�

Pilot of series of learning events in appropriate environment using sample target audience �

Stage 6�

Pilot & Amend�

Release final products on NCALT Managed Learning Environment�

�

Maintenance�

Formalise maintenance cycle / environmental scanning processes for all materials �

Legal sign off

Diversity sign off

Design Process Assurance Rep sign off

Proof sign off�

Collate findings�

Amend�

Presentation and sign off by the Central Authority (CA) �

Legal, Diversity, QA and Proof Reading of all products at all stages of the design process�


